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AB TRACT 
The purpose of study is  to investigate the perception of students and teacher advisors on 
the efficacy of native and non-native Engl ish teachers on the l anguage teaching and 
learn ing in Abu Dhabi schools .  The data was col lected by surveying 400 students and 59 
teacher advi sors and interv iewing 40 students and 1 0  advisors. The findings of this study 
indicate s ign i ficant di fferences between the efficacy of both native and non-nat ive 
Engl ish teachers i n  four aspects; (a) teaching competencies, (b) pedagogy, (c) students' 
learning and (d) awareness of students' cu ltural  and socia l  background. The students and 
teacher advisors perceive Engl ish native teachers as possessing the strengths of having a 
good command of  the language, a superior abi l i ty to teach conversat ion and speaking, 
being a good model for teaching pronunciation and communication ski l ls, having a good 
knowledge of vocabulary, as wel l  as superior ski l l  at teaching language, l i terature and 
culture. On the other hand, non-native Engl i sh teachers possess strengths in teaching 
grammar, ant ic ipat ing learners' di fficult ies, c lass management, understanding students' 
needs, engaging students in all act ivit ies, using varied teaching methods, and being an 
effective model of l anguage learning. It is recommended that more considerat ion should 
be paid to qual ificat ions, expertise and experience wh i l e  recru it ing any Engl ish teacher. 
ative and non-native Engl ish teachers need varied professional development programs 
due to their diverse needs and capab i l it ies. The two types of teachers need to develop 
their performance through reciprocal communicat ion and co-operat ion. Creat ing an ideal 
environment in which native and non-native Engl i sh teachers meet their fu l l  potential wi l l  
be beneficial to improve teaching and learning.  
Key words: non/native, teaching , learning, competenc ies, pedagogy, cultural background 
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Learning Engl i sh has become a necessity a l l  over the world due to its dominant 
impact on a l l  fields of modem l i fe. Thus, the need for Engl ish teachers and instructors 
whether native or non-native has increased . The i ssue of which is more effective - native 
or non-nat ive speaking - is  a controversial i ssue nowadays in different parts of the world 
and opposing views have developed. I t  has been shown c learly that both native and non­
native Engl ish teachers have d ifferent strengths and weaknesses. Some learners and 
admin istrators th ink that an Engl i sh native speaker is by nature the best person to teach the 
language wh i l e  others c la im that non-native teachers can do the job equal ly wel l .  
As  far a s  researchers are concerned, some advocate the native Engl ish teacher as the best 
teacher. For example Solovova (2006) bel ieved that a nat ive Engl ish teacher is one of the 
main factors of successfu l  learning of Engl ish due to their fl uency obtaining better 
outcomes in oral ski l l s .  I n  contrast, others argue that non-native Engl ish teachers can do 
the job better. For instance, Kawano (2000) c la imed that non-native speaker teachers 
perform better in c lassroom management, since they have the knowledge of institutional 
cu l ture, goals  and c lassroom pedagogy. Also K i rkpatrick (2006) concluded that non-native 
teachers bring some unique ski l ls to the c lassroom as they set real istic model s  for students 
in a way that native speakers cannot do. The third perspective is  represented by A l­
Omerani (2008) who bel i eves that an ideal Engl ish language learning environment 
requires the co-operat ion of both native Engl ish teachers and non-nat ive Engl i sh teachers 
as learners can thus get benefi ts from both of their advantages. In add ition Mahboob 
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(2003) felt that the native and non-nati e Engl ish teachers complemented each other and 
they preferred to study with both of them. 
The main factor is the efficacy of native and non-native Engl ish teachers on 
teaching competencies and to what extent they impact students learning. This d ifference 
of opin ion is based on how much value is p laced on the d ifferent experti se the two kinds 
of teacher offer - the perfect l ingu istic competence of the native speaker versus the fact 
that a non-native teacher has experienced a s imi lar learning process to the students slhe 
wi l l  be teaching. It could be argued that native Engl ish teachers are better qual ified to 
teach Engl ish, as they bring some un ique ski l l s  to the c lassroom. This is because English 
is their mother tongue and they are s imply more competent in Engl ish .  A l though th is may 
be true whi l e  learning thei r  first language the s i tuation is d ifferent in pass ing on this 
knowledge as they teach Engl ish as a second or foreign language. In addit ion, these 
teachers are not necessari ly more effective teachers in the UAE context due to cultural and 
soc ial issues that may interfere with the learning process Also, many factors can interfere 
and h inder the native speakers to do h i s  job effect ively such as understand ing the students' 
needs and interests and methods of motivat ing them. 
In fact, many would claim that non-native speakers are better qual ified language 
teachers than native speakers as they have struggled themselves to learn Engl ish and they 
know exact ly where learners have d ifficul t ies. Furthermore, non-native teachers have the 
abi l i ty to communicate in the native language when needed. This is espec ia l ly  useful  in  
classroom management and during the explanation of some di fficult  learning issues l ike 
abstract concepts, some vocabulary, and grammat ical  ru les. Sharing a mother tongue with 
students wi l l  a lso help in punctual i ty and d isc ip l ine .  Besides, non-native Engl ish teachers 
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Ts) are more capable of understanding the students' cultu ral  and social  background . 
Hence, they can antic ipate the chal lenges and difficult ies that learners encounter due to 
their experience of both languages and their interference; they a lso understand learners' 
interests, needs and learning styles more profoundly. 
A I -A in  publ i c  secondary schools that form the focus of  this research are under the 
supervision of Abu Dhabi Education Counc i l  (ADEC). F irstly, some of the schools  have 
been affi l iated with the Publ ic Partnership Project (PPP) of global educational providers. 
A longside the PPP project, a group of nat ive Engl ish teachers L icensed Teachers, (LTs) 
have been recruited, and they are responsible now for teaching Engl i sh to a large number 
of students in secondary schools  in the Emirate of Abu Dhabi,  especia l ly for grade 1 2 . The 
native Engl i sh teachers and a lso a l l  non-native Engl ish teachers are superv i sed by a nat ive 
Engl ish advisor. Therefore, most schools  now have native speaking teachers or input from 
nat ive speaker mentors as part of educational reforms in Engl ish teach ing in publ ic 
secondary schools  in the Emirate of Abu Dhabi (AI- Khai l i ,  2009). 
In a period of economic development, Abu Dhabi has i n it iated a comprehensive 
p lan for economic  divers ificat ion. The education system i s  involved in this as i t  is  one of 
the key p i l l ars that wi l l  enable the Emirate to reach the standards of excel lence it strives 
for in a l l  fields (AI- Khai l i ,  2009). Abu Dhabi Education Counci l  (ADEC) has embarked 
on a complete transformat ion of the education system through a 1 0  year strategic plan from 
2009-20 1 8  (ADEC, 2009).The a im is to create qual ity educat ion from early ch i ldhood to 
adu lthood, based on world-c lass standards and expert ise (Al- Khai l i ,  2009). 
This requ i res more focus on Engl ish not only as a subject in itse l f, but also as a 
medium of instruction for many subject areas such as Mathematics, Sc ience and Computer 
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Technology. In addition ,  Engl ish is a key factor in improving educat ion and enhancing the 
capabi I it ies of students in terms of research and the increasingly critical use of modern 
technology wh ich invariably requ i res Engl ish. According to ADEC' s  vision of education 
as detai led on their official website, the Emirate s goal is  to be recogn ized as a world c lass 
educat ion system that supports a l l  learners in reaching their  ful l  potential to compete in  the 
global market (ADEC, 20 1 0). This statement makes i t  very c lear why Engl ish has become 
a must for the UAE education system. 
I n  addit ion, A DEC's mission, according to the offic ia l  website, is  to develop 
\ orld-class learners who embody a strong sense of culture and heritage and are prepared 
to meet global chal lenges (ADEC, 2009). ADEC' s  vis ion and mission obviously reflect 
that Engl ish has become the medium of instruction and i t  now occupies a very important 
position in the learning and teaching process. However, Engl i sh language teaching in the 
UAE has become a problemat ic  issue, and it has faced many d ifficul t ies and chal lenges. 
ADEC has been striv ing to raise the standards of the local teachers who are 
teaching Engl ish, but it has been found that some non-nat ive Engl i sh teachers are re luctant 
to change or their performance is  not good enough to meet the new trends toward creating 
a b i l ingual context. These educational reforms  have been try ing to change secondary 
education towards a bi l i ngual context. This is another reason for the recru itment of 
Engl ish native speaking teachers in publ ic schools  in the Emirate of Abu Dhabi (ADEC, 
2009). Besides, h i ring Engl i sh native speaking teachers as one aspect of educational 
reforms, the curriculum has been changed to match the reforms, and a conceptua l ly-based 
native speaker curricu lum has been chosen . It is not a TESOL or ESL curriculum, even 
though the students are learning Engl ish as a foreign language. This is  one of the major 
4 
cha l lenge , as students tandards do not match the requ i rements of this kind of 
curr iculum wh ich lacks the Engl ish support they need in their context and with their 
learning needs ( ubaey, 2008). 
A fier analyzing the standards and indicators of Engl ish language for grade twelve, 
the researcher found the standards expected to be above the students' level and 
capabi I ities. For example, the fol lowing are two indicators for reading. 
• Analyze cultural values and assumptions in texts, and identi fy and explain how d ifferent 
cultural contexts may i nfluence response. 
• Analyze and discuss te ts from di fferent perspectives to explore and justi fy di fferent 
read ings (Subaey, 2008). 
The researcher who has been teaching Engl i sh in the UAE for a long t ime thinks 
these indicators are c learly inappropriate for the U A E  Arab students as they have been 
designed to cha l lenge even Engl ish native speaking learners .  This s ituation has increased 
the d i fficulties and chal lenges of Engl i sh teachers. This  is the context of the school s  where 
the researcher has conducted h is study. The di fferent abi l i t ies of nat ive and non-native 
speakers need to be measured for thei r  effectiveness against th is  k ind of background. I n  
add ition, i t  i s  c learly evident to a l l  the Engl ish teachers and other stakeholders that the 
Engl ish language in the UAE is considered as foreign language rather than a second one. 
A DEC is working to push i t  towards being a second language in  the future. 
In fact, there are various factors that affect the students ' Engl ish level as 
ment ioned, such as curriculum, teachers, education system, learners and motivat ion.  These 
factors are intermingled and in real i ty impossib le to separate. In th is  study the main focus 
i s  paid to the effi cacy of teachers of Engl ish either nati ve or non-nat ive on language 
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teaching competencies and their impact on students learning as wel l  as understanding of 
cultural and social context. A l so, the study concentrates on the strengths and weaknesses 
of nati e and non-native Engl ish teachers as seen by the secondary school students, and 
advisors inc luding princ ipals, heads of departments, supervi sors and consu ltants. 
Furthermore th is study is an attempt to find out which type of teachers is more beneficial 
and in  \ hat l i nguist ic and pedagogical competencies. 
Purpose of Research 
The purpose of th is research study is to investigate the students '  and advisors' 
percept ions about the efficacy of native and non-native Engl ish teachers on their teaching 
competencies and their impact on students' learning and their cultural  and soc ial 
background in AI-Ain publ ic secondary schools  in the UAE. In addit ion, the study aims 
to find out the strengths and weaknesses of NETs and NNETs in those areas . It a lso looks 
into students' preferences for both native and non-native Engl ish teachers and the reasons 
beh ind them. Besides, it tries to find out what the advisors think about whether NETs or 
NNETs are more benefic ia l  and why they have th is percept ion. 
Problem Statement 
I t  has been noticed that there i s  a problem regard ing publ ic  secondary school 
students' performance in Engl ish.  Their level doesn ' t  qual i fy them to enter the 
undergraduate studies where Engl ish is  the l anguage of instruction, or to ach ieve the 
strategic p lan of Abu Dhabi Educat ion Counc i l ,  wh ich aims to create a b i l ingual context in 
the Emirate, requir ing mastery of both Arabic  and Engl ish.  
I t  has been assumed that the general weakness of the students' outcomes was due 
to the overa l l  competenc ies of non-nat ive Engl ish teachers and their effect on students' 
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learning. As a resu lt of this situation, many Engl ish native teachers have been hired to 
ork in secondary schools  as a means of  improving access to un iversity and promoting a 
b i l ingual society. 
The problem is compl icated, as native speaking teachers have also brought 
observed drawbacks despite their personal fami l iar i ty with Engl ish language. Also some 
of their teaching competencies are l ess efficacious than expected and the ir  impact on 
students' learn ing has not yet fu lfi l led expectat ions. Some of these drawbacks include 
poor c lassroom management, a mismatch between their own cu lture and students' cu lture 
and misunderstanding of students' cu ltural and social background, a l l  of  which has made 
the problem worse. It has also been acknowledged that some NETs are not qual ified or 
experienced in teaching Engl ish as a foreign or second language, or are not even English 
teachers at a l l .  In addit ion, this recru itment solution does not take into consideration other 
important qual i ties such as teachers' pedagogical knowledge, expertise and experience. 
The d isappointing level of students Engl i sh language learn ing in the Abu Dhabi school s  
was original ly attributed to  the unsat isfactory performance of non-nat ive Engl ish teachers, 
but recently it has been suggested that native Engl ish speakers are not the solution either. 
The unsatisfactory l evel of the students has been attributed to the teachers' 
performance, whether native or non-nat ive. 
Research Questions 
The aim of this study is  to explore the percept ions of students and teacher advisors 
about the efficacy of native and non-native Engl i sh teachers on teach ing and learning. I n  
add ition, i t  a l so a ims  to  examine the strengths and weaknesses of native and non-native 
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Engl ish teachers in term of teaching competencies and the ir  effect on students' learn ing 
This study tried to tackle s ix questions: 
(a) From students perspective, i s  there a signi ficant d i fference between the efficacy of 
ETs' and NNETs' teaching competencies and their effect on learn ing? 
(b) Do students prefer to be taught by NETs or NNETs? 
(c) What are the strengths and weaknesses of NETs and NNETs from the students ' 
perspective? 
(d) From teacher advisors' perspective, is there a s ign ifi cant d i fference between the 
efficacy of NETs' and NNETs' teach ing competencies and the i r  effect on students' 
learn ing? 
(e) What are the strengths and weaknesses of NET and NNET from the teacher advisors' 
perspective? 
(f) What type of teacher (NET or NNET) do teacher advisors th i nk  is  more effective? 
Sign ificance of the Study 
It has been noticed so far that l itt le research related has been carried out local l y  on 
the students' or other stakeholders '  perceptions nat ive and non-native Engl ish teachers. At 
the same t ime, as Mahboob (2003) points out, even international ly, l itt le  research has been 
carr ied out international ly  re lated to students' perceptions about non-native Engl ish 
teachers. Therefore a c lear comparison of the pedagogical effectiveness of both types of 
teacher i s  long overdue i f  the native Engl ish teacher i s  to be chosen as the future of 
Engl ish teaching in the Emirate. I t  i s  hoped that a study such as th i s  might reveal some 
facts associated with the Engl ish language programs implemented in UAE publ ic 
secondary schools. A l l  stakeholders inc luding admin istrators, parents, students and 
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Engl ish teachers cou ld receive benefit from the findings and recommendations of this 
study regarding various issues. For instance, they m ight develop new cri teria of 
recru itment of both types of teachers. A lso, the findings could assist in design ing 
professional development programs to meet the varied needs of teachers. 
In add ition, school princ ipa ls  might get c learer ideas about the strengths and 
weaknesses of both types of teachers and ask each type of teachers to teach the areas or 
ski l l s  in which they are superior at. Hopeful ly, the findings would also general ise to other 
Arab countries where the two types of teachers are employed in trying to raise Engl ish 
language standards. A lso thi s study i s  very beneficia l  to the teachers themse lves as it 
provides them insights about their strengths and weaknesses. Hence, they can promote 
their advantages and strengths and overcome the i r  weaknesses. 
Limitations of the Study 
The l im itations of this study can be summarized as fol lows; thi s study was 
implemented on a sample  of part ic ipants in  AI-A i n  publ ic  secondary schools. In add ition, 
it was carried out i n  the school year 20 1 0-20 1 1 .  Thus, the study is  l im ited only to some 
pub l ic  schools  in AI-A i n  c i ty in the UAE and in  one academic year. Another l i mitat ion 
may be that the groups of stakeholders questioned about their  att itudes to the two types of 
teachers did not inc lude the teachers themselves. A fter all a sel f-reflective teacher would 
have ins ights from a un ique perspective. 
Definition of Key Terms 
Native English Teacher 
Cook (2003) defines a native speaker is  the person who acqu i red the language in 
his chi ldhood natura l ly  and effortlessly, through ongoing exposure, innate talent for 
language learning, and the need for communicat ing.  A lso, a native speaker is viewed as 
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person who uses the language correctly, and has ins ight into what is acceptable or not. 
Kirkpatrick (2007) argues against the bel ief that native speakers are inevitably better at 
speaking Engl ish than non-nati e speakers and that native speakers are inevitably better at 
teaching Engl ish than non-native Engl ish teachers. Both Cook (2003) and Ki rkpatrick 
(2007) give an example that chal lenge a d ist inction between these two native speakers and 
non nat ive speakers; a native speaker, just by virtue of the fact that slhe is a native 
speaker, does not have a scienti fical ly-based understand ing of either the l anguage he 
learnt, or the best pedagogical practices he implemented, or the culture with which it is 
associated (Reis, 20 1 0). 
A native Engl ish teacher (NET) can be defined in this study as a teacher whose 
mother tongue or first language is  Engl ish and he is teaching Engl ish for non-native 
Engl ish students. 
Non-native English teachers 
It is d i fficult  to find a precise and accurate defin ition of non-native speakers or, 
specifica l ly, NNET. However, Medgyes (200 1 )  ment ioned some d istinctive features to 
c lar ify the concept of a NNET, who can be one of the fol l owing; 
NNET i s  the teacher who speaks the same mother tongue as h i s  or her students l i ke 
Arab teachers who teach Engl ish for Arab and Emirat i students i n  the UAE.  NNET i s  a 
person whose Engl i sh is regarded as a Fore ign or second language. Slhe can be a lso 
b i l ingual, a second language user or a foreign language user. Regard ing the non-native 
speaker, Cook (2005) defines a notion of mul t i -competence that means knowledge of 
more than one l anguage in one mind.  Cook tries to treat the b i l ingual  or second user of the 
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language as a whole not as two components, one for the fi rst language and the other for 
the second language. Hence, Cook defines the characterist ics of the L2 user: 
a) The knowledge of the second language user is not the same as that of native speakers ' 
b) Language uses are varied in the cases of native and non-native speakers; 
c) ative and.non-native speakers have d i fferent ski l ls, and unique and diverse uses of the 
language ( Reis, 20 J 0). Native speakers (NS) have already acquired the language but non­
nat ive speakers (NN ) are sti l l  acqu ir ing the language. 
Non-native Engl ish teacher (NNET) can be defined in th is study as a teacher 
whose mother tongue or fi rst language is not Engl ish (It is Arabic in this case) and he is 
teaching Engl ish for non-native Engl ish students. 
Efficacy 
Cambridge Advanced learners'  Dictionary (2008) defines the efficacy as the power 
to produce a desired resu lt or effect. 
In this study, efficacy means the abi l ity to achieve intended educational goals 
re lated to Engl ish language such as c lassroom instruction, reflect i ve language teaching, 
and c lassroom management, motivat ing and engaging students in the educational process. 
I t  also inc ludes understanding students soc io-cultural context. 
Teaching 
This is the process of providing opportunit ies and situations that enable  students to 
develop the ski l ls and knowledge to ach ieve the learning outcomes. The teacher wi l l  
provide strategies, techn iques, and act ivi t ies that a l low th is development to  occur. There 
are two approaches for Engl ish language teaching:  the fi rst one is TEFL (Teaching 
Engl ish as a Foreign Language). This relates to teach ing to learners in p laces where 
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ngl ish i s  not the native language. This is the situation in most of Arab countries 
inc luding the UAE. The other important approach is TES L  (Teaching Engl ish as a Second 
language). I t  refers to teaching Engl ish for non native Engl ish students· it also s imi lar to 
teaching Engl ish for the students whose first language is  not Engl ish in the UK or the 
U A. I t  is  also s imi lar to teach ing Engl ish in some counties l ike I ndia where Engl ish is the 
second offic ia l  l anguage. Engl ish here in the UAE can be considered as TEFL at the 
moment, although in itiatives from A bu Dhabi Educational Counc i l  are moving towards 
creat ing a b i l ingual commun ity by i mproving Engl ish language, necessitating a move 
from TEFL to TE L (Norland & Pruett-Said,2006). 
I n  the case of th is study teaching means that native and non-native English 
teachers help Arab students improve their abi l i ty i n  Engl i sh l anguage and use the four 
ski l l s  i nvolved in successful  communication: l i stening, speaking, reading and writ ing. I t  
wi l l  a lso include knowledge o f  cul ture and grammar. Other aspects of teaching wi l l  
inc lude c lassroom management, and using appropriate aids and c lear instruction as wel l  as 
other educational aspects that help them learn Engl ish .  
Learning 
Cambridge Advanced learners' D ictionary (2008) defi nes learn ing as a process of 
transforming information and experience into knowledge, ski l ls, behaviors, and attitudes. 
Within the field of Engl ish language learning, t""o important concepts need to be 
identi fied: one important d ist inction is between EFL and ESL .  EFL is used to describe 
Engl ish that occurs in places l ike the UAE where Engl ish is  not used as a native language. 
However, ESL is used to describe Engl ish teach ing of non-native Engl i sh learners i n  
1 2  
places l ike the UK and U A where Engl ish is the fi rst language of the majority ( orland 
& Pruett- aid 2006). 
In this study, learning is understood as the process in which a student learns the Engl ish 
language by employing the four language ski l ls ( l i sten ing. speaking, read ing and writ ing), 
as wel l  as grammar, vocabulary and culture; the students are a lso engaged in  al l  activ i t ies 
that can fac i l itate the learn ing. 
Teacher Advisors 
The educators inc luding heads of the department principals supervisors and 
consu ltants who monitor, coach and observe native and non-native Engl ish teachers and 
evaluate their performance. 
Teaching Competencies 
Kantane (2006) defines the competencies as a set of knowledge, ski l ls, and 
experience needed for performing we l l  in a job. Regarding language teachers' 
competencies, they consist of at least three main areas : the competence of knowledge of 
the language they are teach ing, pedagogical competencies, and sufficient understanding of 
the students' cu l ture that enable them to interact with thei r  learners in ways that do not 
di srupt the learning process or cultural competenc ies (Bu lajeva, 2003). 
Teaching competenc ies in this study is  defined as knowledge of Engl ish l anguage, 




The main purpose of this chapter is to review stud ies that tackled educational 
is  ues related to the efficacy of native and non-native Engl ish teachers on teaching and 
learning. A study of the l iterature related to stakeholders ' percept ions of NETs and 
NNETs has been very beneficial to this research study and provides some useful  insights 
which helped to i l l uminate the issues discussed in th is study. This chapter is divided into 
two sections. The fi rst one reviews the theoretical background in relation to NETs' and 
NNETs' issue whi le the second deals with the recent studies, master theses and doctoral 
dissertat ions which have looked at the i ssues more deeply .  The related studies'  sect ion is  
divided into main themes that tackle both NETs' and NNET' s advantages and 
di sadvantages in terms of language teach ing competences, students' l earning and cu ltural 
and social  backgrounds. 
Theoretical Framework 
Some educators argue that it i s  better to h i re native speakers of the Engl ish 
language to teach i t  as a foreign or second language; whereas, others strongly bel ieve that 
nat ive speakers have their own deficiencies and non- native speakers w i l l  do the job better. 
This research deeply  i nvest igates the debatable i ssue ident ifying the reasons beh ind each 
point of view. When choosing a nat ive speaker of Engl ish or non-native one, we arrive at 
two contrad ictory posi tions that tackle th is i ssue from two d ifferent perspect ives. F i rstly, 
the writer deals with the advantages and d isadvantages of the nat ive speaker teacher, and 
secondly goes on to consider the same aspects of the non-native speaker teacher. 
Native English Teachers' Advantages 
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ative Engl ish teachers are by defin it ion competent and knowledgeable  in their 
language use. They are also natural ly capable of communicating effectively with the 
language; therefore a nat ive Engl ish teacher is  a good model to help students acquire the 
language. Contrast ingly, he is  not necessari ly a good teacher as the rol es of the teacher go 
beyond s imple competence in the language. A teacher has a variety of  other 
re ponsibi l i t ies towards his students for example, a successfu l  teacher needs to 
understand, amongst other things, the cu ltural background of h i s  students, their interests, 
needs learning styles and individual d i fferences. The teacher should a lso have the 
capac ity to mot ivate and engage the students to part ic ipate effect ively within the 
c lassroom.  The nat i ve Engl ish teacher m ight wel l  be at a disadvantage here, as he may not 
be able to effectively handle  the needs of h i s  students because he lacks the cu l tural and 
social knowledge sensit ivit ies of the students. 
In  fact the l iterature emphasizes th is  advantage mentioned above; stating that 
native speakers have a knowledge base and competency in the language that is  hard to 
beat. For example, M i l l rood ( 1 999) stated that a native teacher is better than an equal ly 
qual ified non-native one, s imply because he/she  has the language knowledge advantage. 
In add it ion, there are other advantages about having a native teacher that cannot be 
ignored, such as the input that the person provides and in terms of pronunciation and 
language use. I n  the vital area of pronunciat ion native teachers have an edge over the non­
native teachers. In add ition, Omord (2008) emphasized the role  of the native speaking 
teacher in the primary school because th is i s  very important for ch i ldren to master correct 
pronunciat ion and complex grammatical constructions. 
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These ad anlages are also found in the communicati e area. Native Engl ish 
teacher have more advantages regarding their communicative ski l l s; they are more 
competent, able to communicate within d iverse soc ial sett ings and produce fluent and 
spontaneous discourse of the language. The writer thinks it al l depends on our overa l l  
objectives of teaching the language. I f we intend to enable our  students to  master the 
language fluently, it is  better to h i re nat ive speakers to teach them as they are more 
capable of commun icating the language more effect ively and efficiently. Medgyes (200 1 )  
argued that a native speaker has the language competence advantage that is  a set of rules 
internal ized in  h is  mind as wel l  as treasure of vocabu lary such as s lang, id ioms, and so on. 
Medgyes (200 1 )  also c la imed that when i t  comes to speaking in  particu lar, i t  goes 
without saying that native Engl i sh teachers are better models and resource for students to 
learn from.  Any native Engl ish teachers can natura l ly  h igh l ight problems with grammar 
and pronunciation. One advantage a nat ive Engl ish teacher can have is  the intuit ive 
knowledge of the language and the a lmost inst inctive recognit ion of errors, having such a 
wide exposure to not on ly the grammar, but also id iomat ic  and fixed phrasal expressions. 
Moreover, Medgyes (200 1 )  added that some nat ive Engl ish teachers' lack of 
knowledge of the student's mother tongue forces students to communicate with the second 
language wh i l e  ta lk ing with the native teacher; th is  increases the students' use of the 
second language and enab les students to maximize their exposure to the language. In 
contrast, however, the use of students' mother tongue can be of value in favour of non­
native speaker teachers not only for the effective explanation of abstract notions but a lso 
for c lassroom management. 
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Another ad antage for the native speaker is that almost 'automatica l ly' native 
teachers have a natural capabi l ity of teaching cultural issues related to Engl ish cu ltures 
l ike habits heritage, customs and tradit ions more than non-native teachers due to their 
abi l it ies to appreciate and conceptual ize the figurat ive mean ing and its symbol ism. What 
qual i t ies does a nat ive speaker have? Slhe has a good knowledge of the language, the 
roots, h istory and be aware of the current cu l tural context in their own country. Some of 
these teachers are from places which can be used to i l l ustrate their lectures with 
information about where they l ived. This is  very i mportant because a language is a l iv ing 
thing; it concerns the peop le  that use i t ,  where they l ive and what they do (Mi l l rood, 
1999). 
One important writer on the superiority the native Engl ish teacher can have i s  
Solovova (2006) - he advocates the  idea by  indicat ing that to  be  a native speaker is  one of 
the main factors of successfu l  teachers of Engl ish.  He a lso states the fol lowing reasons for 
Engl i sh teachers' success; a native Engl ish teacher h i msel f  is d i fferent and foreign, so 
students wi l l  be more interested to deal with. Then, s/he i s  v iewed as an ideal model set 
for the learners to acqu i re and learn the language slhe uses the culture slhe comes from. 
Next, slhe provides an authentic language learning context as wel l as an opportun ity to 
deal with a native speaker that might create a feel ing of success and enjoyment. Moreover, 
a native speaking teacher usua l ly  speaks about h i s/her cu lture, h islher l i festyles and 
customs and tradit ion. This  attracts the students' attention and motivates them to get more 
involved in their learning at a faster rate. 
A Hungarian study factored in the important i ssue of learners' level of Engl ish .  
Mardid and Candado (2004) conducted a mixed approach research study to invest igate 
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both teachers' and tudents' preferences of NETs and NNETs and their influence on 
Engl ish language c l assrooms in Hungary. The findings revealed that there were signi ficant 
d i fferences from teachers ' and students perspectives in terms of pedagogical behaviour of 
ET and NNET. A lso, students' preferences for N ETs increased with their ach ievement 
level .  NET are preferred due to their fluency, obta in ing better outcome in oral 
communicat ion, better in pronunciation, knowledge of vocabulary and spe l l ing ru les the 
students receive more t ime of exposure to language with NETS. However, NNET were 
preferred in grammar, better understood learning process, more acquainted with the 
learners. 
Braine ( 1 999) investigated the question of the qual  ifications needed by a 
successful native speaking teacher c la iming that native teachers of Engl ish-even without 
teaching qual i fications-are more l ikely to be h i red than qual i fied and experienced non­
native teachers especia l ly  outside the Un ited States of America. From the students' point 
of v iew, i t  i s  certa in ly  beneficial  to have a native teacher. Native teachers can provide al l 
the s lang, col loqu ial vocabu lary items, and help students with special usages and 
pronunc iat ion problems. 
Native English Teachers' Disadvantages 
The native speaker is not without di sadvantages, of course. For example, some 
educators c la im that native teachers m ight reflect their own cu l tural concepts, values and 
bel iefs on h i s  students. This may cause cu ltural confl ict and shock when these values and 
bel iefs contradict the values and bel i efs of students (Widdowson, 1 992). In  contrast, other 
educators argue that native teachers can carry out the curricu l um set by the min i stry 
without cu ltural i nfluence. He can respect and regard the cultural background of learners. 
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Even the non-nat ive teachers \ h i l e  teach ing the western cu l tural issues, have to carry out 
authentic s i tuations for learners as language is considered a tool of cu l ture. NET need to 
adopt an open attitude towards students' cu l ture share with the s imi larities and d ifferences 
between the two cu ltures (Cook, 1 999). On the other hand, is it di srespectful  to the learner 
to expose them to another culture that possibly con fl icts with their cul ture? The writer 
bel ieves that students wi I I  be exposed to many cu l tu res due to the exponential growth in 
information technology and trends. 
A Taiwanese study showed some of the major issues with NETs. Ke and Wu 
(2009) carr ied out a research study to investigate Taiwanese students percept ion towards 
their native-speaking Engl ish teachers (NETs). This col lected data through a mixed 
method approach by giving 1 07 students a questionnaire and interviewing three native 
Engl ish teachers and 1 9  students who fi l led out a questionnaire. 
The results of the study showed m ixed percept ions of native Engl ish teachers. 
F irstly, students expected more encouragement and interact ion.  One th i rd of students 
expected NETs with a standard accent, whereas a quarter does not care about accent at a l l .  
On the  other hand, the  NETs showed negat ive responses towards the  students' passiveness 
and lack of responsiveness. A lthough the students expect the teachers to be to be 
interactive, they themse lves showed an unwi l I i ngness to part ic ipate. In addit ion, the 
researchers recommended teachers shou ld transform their teaching strategies and 
techn iques to create attractive learning envi ronments, and they should become informed 
about the cu ltural  backgrounds of the students. A lso intercu ltural and global trends shou ld 
be catered for i n  teaching and learning a foreign language (Ke & Wu 2009). 
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On the other hand, some educators argue that native speakers as language teachers 
have certain demerits regarding teach ing and that non-nat ive teachers are better in 
teaching the target language. The main issue is  that a native speaking teacher cannot be a 
real l y  effective learner model because he or she d id not have to learn Engl ish as a second 
language. It is suggested that non-native speakers can teach better Engl ish than the native 
speakers. The reason being they have struggled themselves to l earn that language. They 
know exactly where learners struggle and where mistakes are made. They are a lso aware 
of many more techn iques of learn ing to speak wh ich is not the case with the native 
speakers In add ition, they can ant ic ipate the d ifficu lt ies that may encounter the students 
and the best methods to deal with these issue (Coskun , 2008). 
Other writers a lso concur  as they see an advantage in  the fact that a non-nat ive 
speaking teacher has learnt Engl i sh himsel flhersel f.  Phi l l ipson ( 1 992) c laimed that the 
native speaker is a burden and the non-native Engl ish teachers are the idea l  Engl ish 
teachers. He e laborated that they are even more effective than the native speaking teachers 
in teach ing Engl ish as a foreign or second language teach ing. NNETS have gone through 
the process of l earning as second or as an add itional language that is undoubted ly different 
from fist language acqui s it ion. They have first-hand experience i n  l earn ing Engl ish as a 
second language, and their personal experience has made them more sensit ive to the 
l inguist ic and cu l tura l  needs, d ifficult ies and chal lenges of their students. A lot of non­
native Engl i sh teachers (NNETs), espec ial ly  those who share the fi rst language with their 
students, have developed profound awareness of the d ifferences and s imi larities between 
Engl ish and their students' mother tongue. This sensit ivity grants them the chance and 
capabi l ity to anticipate their students' l inguistic obstac les. NNETS who share the students' 
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mother tongue and cu lture are ad antaged as they are more sensit ive to their students' 
needs, intere ts and learning styles. Thus they are more l i ke ly to be effective and capable 
not only in teaching but a lso in developing curricu lum and pedagogy. 
Non-native English Teachers'  Advantages 
Cook ( 1 999) also be l i eves non-native teachers have an advantage over natives in 
the sense that they are more aware of  the interconnection of the Students' mother tongue 
language and the Engl i sh language providing that they are they're native speakers of the 
same language. They w i l l  be more capable of dec id ing which areas are more or less 
problematic. Thus, these teachers can put more emphasis on certa in constructs. Secondly, 
the cu l tural di fferences are a lso cruc ia l ;  it could be argued that native speakers are less 
aware of the UAE students' behaviour. 
on-native speakers may also have a cu l tural  advantage. Kawano (2000) c la ims 
that Engl ish native teachers do not understand their  non-native students' cu l ture. This lack 
of knowledge w i l l  increase teachers' frustration and can lead to fai l ure i n  bu i ld ing up 
better re lationsh ips between teachers and students. Consequently, students can be 
discouraged and c lassroom act ivities wi l l  not be conducted smoothly.  He added that each 
cu lture has its own preferred learning sty les and that learners wi l l  succeed best in a 
c lassroom cul tu re that recognizes and bui lds on the community cul ture. 
Another area where non-native speaker teachers perform better is  c lassroom 
management, s ince they have the knowledge of institutional cu l ture, goals  and c lassroom 
pedagogy. They know what to expect from students and how to manage them. Thi s  
awareness of norms not on ly enables them to  analyse students' needs better bu t  also helps 
them to cope with a whole  spectrum of i ssues, ranging from very di fferent management 
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practi ces to att itudes in c lassroom behaviour such as cheat ing in  exam inat ion, which may 
hinder the native speaker teacher' s effecti eness. However, the native teacher can 
implement appropriate c lass room procedures to create an enjoyable learning environment 
and 0 ercome behavioural obstac les that hinder learning and reduce learning outcomes. 
On the other hand the nati e teacher can maintain appropriate classroom management i f  
he employs adequate procedures and varies the techn iques and act ivi ties to match the 
tudents' needs, interests and learn ing styles to guarantee the i r  effective engagement in the 
learn ing process (OstUnl Uoglu 2007). 
Non-native English Teachers' Disadvantages 
on-native speakers also have disadvantages, however, according to researchers. 
orne nat ive language teachers do not speak the Standard Engl ish and carry a strong 
foreign accent in their  speech. Hence, the ir  Engl ish is neither accurate nor inte l l igible, 
sounding unnatural to the students. How can such a teacher teach efficiently if he himse l f  
cannot handle Standard Engl ish appropriate l y  and  suffic ient ly? (Janopou los, 2003).Henry 
Widdowson, the great TESOL scholar, once remarked that, in teaching Engl i sh the native 
speaker possessed ' authent ic i ty of language", but the non-native speaker (when teaching 
in his own cul tural context) had authent ici ty of teaching pract ice . In  other words, the 
native speaker undoubtedly  knows his or her l anguage very wel l  and ent i re ly from the 
inside. He has learnt the language at his mother' s knee. His  growth as a person cannot be 
separated from his development in the language o f  his i nfancy. The trick is to what extent 
he can teach the language wel l  and this depends on the tra in ing, natural abi l ity for 
teaching and understand ing the preferred learning styles and values of his students. In  
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add ition, a nat ive speaker teacher should know e erything about the students' language 
and the d ifficu lt ies they may face. 
Good language teacher shou ld have both the authentic ity of language and the 
authent ic i ty of pedagogy as wel l .  It is not possible or at least d i fficult  to find that a l l  
Engl ish nat ive speaking teachers meet a l l  the above cond itions and have the two 
authent ic i t ies at the same time. Employers, therefore recru it the best candidates they can 
get and hopefu II y they wou ld find at least some of the teachers meet the selection criteria. 
orne nat ive speaking teachers, however, c learly don ' t  meet the criteria at a l l  of being 
good teachers . I t  is  said that authenticity of language is  regarded as being much more 
important than authent ic i ty of pedagogy. Employers hope that the teacher has enough 
teaching abi l i ty, even though they maybe untrained, inexperienced or unsu itable for other 
reasons to be a teacher. They seem to bel ieve that the simple fact of hearing an authentic 
nat ive speaker accent and authentic native oral grammar i s  more important than knowing 
how language i s  l earned and how best to teach it. However, the most real ist ic choice and 
sol ut ion is to recru i t  competent and profic ient b i l i ngual teachers (Janopoulos, 2003). 
There are many excel lent non-nat ive Engl i sh teachers. These teachers not only 
have a good command of the language, but they can also understand the students' needs 
and interests wel l .  These teachers are more capable of support ing students to learn and 
pred ict what kinds of d ifficu lt ies and cha l l enges students are l i ke ly to encounter with 
Engl ish .  They also understand the values and expectations of students' cu lture and they 
can accept and fit in with the social and manageria l  cu lture o f a  l ocal schoo l .  So why don ' t  
we employ these teachers who can do the job of teaching wel l  instead of re ly ing on native 
speaking teachers? It is s imply as it is d ifficult  to find the requ ired number of them to 
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employ. I n  fact, there appears to be not many local teachers at a l l  who have the abi l i ty 
confidence and desire to teach Engl ish .  It is especia l ly d i fficul t  to find local teachers \i ho 
are able to teach subject content through Engl ish, as is  required in a b i l ingual program. 
Historical ly there has been a preference for native speakers as teachers ofa  
language. For instance, two of  the most influential books in TESOL assume that native 
speakers provide the target model for language learn ing, and Ph i l l ipson ( 1 992) argues 
persuasively  that the view of the ideal teacher being a native speaker has been widely 
accepted and has had a wide-ranging impact on language education pol ic ies. Within recent 
academic l iterature, however, this native speaker mode l which assumes that non-native 
Engl ish teachers are inferior to native Engl ish teachers (N ETs) has come under fire 
(Nemtchinova, 2005). 
The academic l i terature and educat ional princip le suggest that native and non­
native Engl ish teachers should be treated equal ly, yet in many countries there is a broad 
social  and commercial  preference for native speaker teachers which may a lso involve 
racial  i ssues. Attitudes towards nat ive and non-native Engl ish teachers have typical ly been 
invest igated through questionnaires, but s ince such att itudes may invo lve prejudices, other 
research methods designed to e l ic i t  impl ic i t  attitudes may be preferable. In one interest ing 
study, the Impl ic it Association Test was used to investigate the impl ic i t  attitudes of Thai 
students towards native and non-native Engl ish teachers, and results were compared with 
expl ic i t  atti tudes e l ic i ted through a questionnaire. The resu lts indicate that att itudes 
towards native and non-nat ive teachers are complex with an expl ic i t  preference for native 
speaker teachers, but no impl ic i t  preference and warmer expl ic i t  fee l ings towards non­
native speaker teachers (Todd 2009). 
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Kirkpatrick (2006) d iscussed the issue of Eng\ ish native speaking teachers 
thorough ly. He concluded that non-nati e speaking teachers bring some unique ski l l s to 
c lassroom as they set real ist ic models  for students in a way that native speakers cannot do. 
For example a student can look at a teacher of Engl ish and think "I could be l ike that ! He 
learned Engl ish real ly  wel l ,  and so can I ! "  The same student might regard the Engl ish 
nat ive speaking teacher as an unreachab le model ,  " I t's a l l  very wel l  and good for him, but 
he doesn't real ize how d i fficult his language is  to us. I ' l l  never be able to speak Engl ish as 
wel l  as he can . "  In  this way, the local teacher can provide a level of motivation to many 
students. In  addition, the non-native teacher who has successfu l l y  mastered the Engl ish 
pronunciation system is probably  better equipped to teach learners than the native speaker, 
who m ight be restricted to being a model for students to copy (Ki rkpatrick 2006). 
The priority of select ing native or non-native speaking teachers is detennined by 
the objective and purpose behind the choice. For instance, some people think that Engl i sh 
i s  best learned from native speakers because they want to speak Engl ish l ike a native 
speaker. But Kirkpatrick said there is no need for l earners to speak Engl ish l ike native 
speakers I nstead, educators should encourage learners to take pride in  thei r status as 
bi l inguals  (Kirkpatrick, 2006). 
Maum (2002) stated that the tenn non-nat ive-Eng l ish-speaking teachers (NNETs) 
have become debatable among E S L  professionals. Some hold that it is required that N ETs 
and NNETs be dist inguished because the dist inctions between them are actua l ly  their 
merits and therefore worth not ic ing whi lst others d i sagree with the d ichotomy and fee l  that 
drawing a dist inction among teachers according to their status as native speakers or not 
leads to the superiority of the N ETs and d iscrim ination in h i ring practices (Maum, 2002). 
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Medgyes (200 1 )  states that NETs and NNETs d iffer in their teach ing practices as a 
result of their divergent l inguistic background but a teacher' s effectiveness does not 
depend on h is or her being a nat ive speaker of Engl ish or not. Both the NETs and NNETs 
serve equal ly useful goals  (Medgyes 200 1 ). In  th is  thesis, the terms native-/non-native­
Engl ish-speaking teachers are adopted as the writer considers the d ifferences between 
these two types of teachers do exist and can be of benefit to learners in various aspects. 
The writer suggests that the aim of learn ing Engl ish is  to be revealed for learn ing 
Engl ish more effect ively and having the abi l i ty to commun icate not to speak l ike natives. 
In add ition, non-nat ive speaking teachers are more qual i fied to teach grammar and 
structure because they know the d ifference between Arabic and English language wel l .  
But o f  course, somet imes native speaking teachers are needed . Learning with NETs, there 
is an advantage, because it helps students have the curiosity and interest of Engl ish by 
experiencing conversations with native speakers and their pronunciation, but we must 
avoid thinking that N ETs are the best Engl ish teacher. The best Engl ish teacher is a 
b i l i ngual teacher who is good at both languages. However, the writer bel ieves that a 
language teacher shou ld be judged by what he knows not who he is (native or non-native). 
Related Studies 
This section reviews the l i terature tackled with current master thesis and doctoral 
d issertat ions wh ich have studied about the efficacy of nat ive and non-native speakers on 
teach ing and learning.  The studies employed a variety of methodologies and are a l l  recent 
publ ications. The studies chosen are up to date and varied in terms of the methodology 
they used and the manner in which they tackled the i ssues. In add ition the resu lts are 
di fferent in some aspects and s imi lar in others as they were carried out in d i fferent 
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countrie and contexts. The related studies are arranged and organized in  accordance with 
the advantages and disadvantages of both Native and Non- ative Engl ish teachers. 
AI -Omran i (2008) carried out a mixed method study to investigate the perception 
and att itudes of three groups of audi students towards native and non native Engl ish 
teachers. The study focuses on the pedagogical  advantages and disadvantages of each type 
of teacher. It a lso concentrates on the areas in wh ich a native Engl ish teacher is superior 
and inferior to non-native ones. A I-Omran i a lso tried to explore the impact on the students 
of being taught by non nat ive Engl ish teachers. Th i s  research study was carr ied out in two 
stages; a quest ionnaire was d istributed to 1 00 students i n  the first stage and 1 6  out of the 
one hundred students were then sUbjected to an inte rview and fol low up emai l s  (AI­
Omran i, 2008) .  
The findings of th is dissertation showed that native Engl i sh teachers and non­
nat ive teachers have their own part icu lar advantages and di sadvantages. Native Engl ish 
teachers are superior in teaching oral ski l l s  as they have the advantage of language fluency 
and accuracy. They also motivate students by expanding their exposure to language as 
learners are obl iged to commun icate on ly with their native teachers. In addit ion, they have 
the advantage of their knowledge of Engl i sh cu l ture and l iterature. Arab teachers of 
Engl ish benefit from thei r  prev ious experience as foreign or second language learners and 
the superior abi l i ty to ant ic ipate language learni ng d ifficu lt ies and cha l lenges that this 
gives them. Th is wi l l  grant teachers the abi l ity to provide learners with some appropriate 
solutions and learning strategies as they are thorough ly  aware of these learners' l i nguistic 
needs, d ifficult ies and problems. 
27 
Furthennore, sharing the same mother tongue and culture with the learners enables 
the teacher to choose the most appropriate themes materials and topics. Besides, 
part ic ipants stand for using Arabic that can be effective in vocabu lary and grammar c lass 
sess ions On the other hand the non-native teacher 's  lack of knowledge about Engl ish 
l i terature and the cultural background is a di sadvantage. Therefore, non-nat ive speaking 
teacher need to enrich their knowledge about Eng l ish l i terature and cu l ture, and native 
peaking teachers are urged to learn about the learners cu l ture. In contrast, the resu lts 
indicate that there are other factors that are considered dist inct ive features of an exce l lent 
Engl ish teacher, such as the teacher' s qua l i fications and teach ing experience (AI-Omrani ,  
2008). 
The researcher bel ieves that creating an ideal Engl ish language learning s ituation 
as a foreign or second language requ i res the co-operation of both NETS and NNETs as 
learners can get benefits of their strength .  A lso, the researchers tota l ly  agrees with Dr AI­
Omeran i that both native and non native speaking teachers are superior i n  d ifferent areas 
of l anguage teaching and learning, so programs for each type of teacher should be 
designed accordingly.  He also recommends co-operat ive work between native and non­
native teachers, to complement each other in their points of weaknesses and strengths .  
Th is  study i s  very s imi lar to  the UAE context in tenns of the cu l tural  background of 
part ic ipants . The ideal school is  the envi ronment where there i s  a good balance of nat ive 
Engl ish teachers and non-native Engl ish teachers, who complement each other in their 
strengths and weaknesses (A l-Omrani ,  2008). 
One study wh ich emphasizes the fact that the two types of  teacher have d ifferent 
ski l l s  is Muramatsu (2008), who conducted a research study to invest igate learners' 
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att itudes toward nat ive and non-native Engl ish teachers i n  writ ing composition. The 
study also aimed to explore to what extent students' attitudes change after they were 
taught by both native and non-native speaking teachers. Muramatsu used quantitat ive and 
qual itat ive methods to ensure the credib i l ity of the resu lts; the researcher also col lected h i s  
data through mUlt iple sources l i ke a questionnaire, which was distributed to  forty three 
students taking a composition course given by NS and NNS teachers, and exp lored 
student att itudes towards teachers. Other data sources were used such as individual 
interviews, focus group interviews and conference video recording. 
The resu lts of th is  study were revealed in 4 tables of the strengths and weaknesses 
of native speakers and non-native speaking teachers. A lthough the partic ipants' responses 
were d i rectly re lated to composit ion teachers based on nat iveness; they gave us i ndicators 
about the Engl ish teachers in general (Muramatsu, 2008) .  Regarding the points of strength 
of a nat ive speaking teacher, i t  was considered he had better knowledge of Engl i sh and 
perfect fl uency. He was a lso more re laxed and confident when teaching Engl ish in 
general, and writ ing in  part icular. In addition, he was open to discuss all types of current 
i ssues and other modem topics .  A lso, the part ic ipants c la imed that this teacher had the 
knowledge sufficient for teach ing m ixed group c lasses and provided better feedback. 
Another important point was the teacher was fami l iar with American cu lture and 
l iterature, which were the leaming context of the language. On the other hand; the 
part i c ipants identi fied some weaknesses of the NS teacher. For i nstance, he spoke too fast 
and students found i t  hard to fol low and understand the lesson.  He was also too busy to 
give enough support for non-native speaking students. Then he had l itt l e  interest in global 
issues and l itt le  experience with non-native learners (Muramatsu, 2008). 
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In contrast, the part ic ipants a lso had more posit ive responses towards the non­
nat ive teachers, l ike the fact he could bring a global flavor to c lass. They added that a 
NNET teacher i s  more l i ke ly  to understand non-native Engl ish students and sympathize 
with them. A lso, the NNET teacher was more knowledgeab le about some issues such as 
grammar and spel l ing as he had the same experience in learn ing them. Furthermore, he 
had the abi l i ty to interact with a l l  students and he was even open to learn ing from them 
and varying his teach ing styles. The last point is  that he was wel l-organized and more 
helpful .  The NNET teacher has h is  own d ifficu lt ies such as with effect ive communication 
due to l im ited Engl ish .  A lso, he is  not knowledgeable of a l l  aspects of the language l i ke 
idioms, slang, and rhetoric .  I n  addition to the commun ication d i fficu lties they face a lack 
of knowledge in l iterature and cu l tural background. The factors that students use to 
evaluate teachers l ike teachers' expert ise, performance, personal i ty traits, and so on, offer 
impl ications i n  developing teacher train ing programs. He recommended developing 
further research with more focus on professional ism,  the c lassroom become pedagogica l ly  
mean ingfu l  without being restricted by  labe l l ing based on NS  or NNS status (Muramatsu, 
2008). 
Another study that d i rect ly contrasted the performance of Native and non-Native 
speakers was conducted in  Korea. lung-Ok Kim (2008) in it iated a qual itative study to 
invest igate i ssues related to native and non-native teachers of Engl ish in Korean private 
schools .  H is  research study aims to invest igate the percept ions of native and non-native 
Engl ish teachers and Korean students of teachers' ro les in teaching and learn ing. He  
col l ected information through open-ended interviews with students and teachers, c lass 
observations, informal conversations, and school documents. The resu lts showed that 
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Korean Engl ish teachers (NNETs) play a major role  and native Engl ish teachers (NETs) 
play a minor role  in issues related to punctua l i ty, d iscipl ine c lassroom management that 
could impact learners' att itudes toward learning Engl ish.  NNETs are advantaged in  
sharing the  first language with the students cu l ture and learning experience in learning the 
second language. Thus, they are more capable  to motivate students. Both types of teachers 
support students to ach ieve h igh- Engl ish competence in authentic communicative 
s ituations. A lso both native and non-native teachers are required communicate and 
col laborate in order to improve their performance and to develop their strengths. Another 
point to ra ise i s  that native speaker teachers should become critical about the idea of being 
superior to non-native speakers due to their Engl ish proficiency (Kim, 2008). They need to 
al low themselves to change their view from "who you are" to "what you know" (Rampton, 
1 999, p.99). 
K im (2008) and Davis (2003) agreed with what Chomsky considered native 
speakers as the ideal ized speakers of the Engl ish language but th i s  does not necessari ly 
guarantee that they are the most qual i fied teachers. A native Engl ish teacher can provide 
authentic i ty and genuine cu l tural background but he might be inexperienced in teaching 
Engl i sh .  Kim suggested that native and non-native teachers' roles are d i fficu l t  to 
genera l ize due to the individual ity of each teacher and his abi l i t ies, experience and 
expert ise .  A lso, teachers' roles and learners' percept ions of the roles tend to be d ifferent 
depending on h i s  performance in c lass (K im, 2008). 
A Texan study showed that preferen ces varied according to the area of language 
study. Torres (2004) employed quantitat ive and qual itative methods to explore the 
learners' preferences for native and non-nat ive speaking teachers. A 34 item questionnaire 
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was del ivered to one hundred and two students taking ESL programs in Texas in 2004. 
Then th irty two students olunteered for interv iews talking about thei r  preferences. The 
main two research questions focused on whether adult ESL students show general 
preferences for native or non-native Engl ish teachers and the second quest ion is based on 
learn ing a specific  language ski l l  area l ike pronunciation, American cul ture, or grammar. 
The study resu lts i ndicated that adu lt ESL  students have a general preference for 
native Engl ish teachers over non-nat ive speaking teachers (Torres, 2004). They also 
showed that E L learners have strong preferences for NETs in teach ing  production ski l l s  
such as  pronunc iation and writ ing. The researcher concluded that they fee l  posit ive 
towards attributes inherent in each type of  profess ional teacher, and native language status 
alone is not the only d ist inctive feature of a qua l i fied language teacher (Torres, 2004). 
Choe (2005) reveals some of the impact the emphasis on recrui t ing Native 
Speakers can have. The main aim of h i s  research study was to i nvestigate how the native 
speaker model affected non native Engl ish teachers in Korean Engl ish Language Teaching 
CELT) .  He also col lected his qual i tative data through interviews, c lassroom observations 
and personal conversations. It has been noticed that the native speaker model has been 
profound ly  embedded in the Korean context of Engl ish language teaching, and it has 
negat ively influenced the partic ipants who were non-nat ive Engl ish teachers in negotiating 
their status as English teachers. 
The results of th is  study showed that the part ic ipants perceive Engl ish as a threat 
not only to the Korean language but a lso to its culture and identity. I n  addi t ion, the 
part ic ipants showed a negative sel f- image as a resu l t  of using the native speaker model 
only as a standard to evaluate teachers. In contrast, the partic ipants construct posit ive 
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Image depending on whether they hold TESOL train ing cert ificates and their cultural  
background and experience as EFL learners. Th is study deal t  with the issue in a foreign 
language learning context that is s imi lar to the UAE context . I t  aimed to develop a better 
understand ing of NNETs' negotiation of their status in the context of EFL, and the status, 
roles and position of Korean EFL teachers. The study a lso aimed to develop programs for 
teacher train ing and curr iculum improvement in Engl ish for Korean students to meet 
trainee teachers' needs. The part ic ipants in this study showed psychological and cognit ive 
confl icts with the dominant native speaker model and they c la imed that their unstable 
status influenced the ir  performance in  c lassroom (Choe, 2005). 
Another study emphasized the contrasting strengths of the two types of teacher. 
Etelvo Ramos Fi lho (2002) in i t iated a study entit led "Students' perception of non-native 
E S L  teachers' . This qual i tative research study aimed to explore how E S L  students 
perceive their non-native speaker teachers. The researcher col lected data through a 
questionnaire and c lass observations of 1 6  part ic ipants, then two non-nat ive teachers, who 
taught the part ic ipants, were interviewed. Whi l e  col l ect ing and organizing the data, five 
areas were taken into considerat ion;  non-nat ive speaker teachers ' characteristics, teachers' 
credib i l ity teachers as models, students' preferences and former experiences with other 
NNS teachers (F i lho, 2002). 
The resu l ts showed posit ive responses towards non-native teachers in spite of some 
negative perceptions. The part ic ipants prefer to be taught oral communication, wri t ing, 
and American cul ture by native speaker teachers; whereas, NN S  teachers are preferred to 
teach vocabu lary and grammar.  On the negative side, students were dissatisfied at some 
teachers' accents and poor pronunciation. The part ic ipants praised the non-native teachers 
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for their patience, good command of grammar and sympathy towards students' problems 
and learning d ifficu lties. Many part ic ipants' concern as of NNS teachers ' pronunciation: 
thus teachers are urged to improve their pronunc iation .  The researcher recommended 
repl icat ing this study in other conte ts where students are not told about the benefits of 
having NNETs as teachers (Fi lho, 2002). 
Another piece of research brought out the d i fferences c learly. Moussu (2006) 
carried out a research project to explore ESL l earners' attitudes towards native and non­
nat ive Engl ish teachers .  The researcher surveyed the att i tudes of 1 040 ESL students and 
the variables used in the quantitative study were teachers' native language, students' 
mother tongue, gender, l evel and grade as wel l  as changes in students' att itudes over t ime. 
On l ine and paper quest ionnaires were given to students at the beginning and the end of fal l  
semester in 2005 (Moussu, 2006). 
The resu l ts of the study showed some s ign i ficant points. For example, students 
showed more posit ive responses towards native speaking teachers than non-native 
speaking co l l eagues. Then, positive atti tudes increased sign i ficant ly towards both types of 
teachers with time and exposure. Next, resu lts revealed sharing the first language with 
teachers influenced the students' responses towards their teachers. A fter that, students do 
not view non-nat ive teachers necessari l y  as grammar experts. In add ition, non-nat ive 
teachers showed a lack of  confidence in the ir  l ingu ist ic and teaching ski l ls. However, the 
respondents praise the non-native speaking teachers' learning experience that can be used 
to ant ic ipate learn ing chal lenges and problem solv ing. 
The final point to rai se is that "nativeness" i s  not the key criteria: d ist inctive 
features for the successfu l  teacher inc lude three other issues that are to be taken into 
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considerat ion; l inguistic preparat ion, global awareness and teaching experience.To sum 
up, part ic ipants in this study appreciate their  non-nat ive teachers for their knowledge, 
caring, experiences and preparat ion despite some negat ive responses, and they do bel ieve 
that both types of teachers complement each other in their points of strength and 
weaknesses. Besides, it is a stereotype that students who go to the USA prefer to study 
Engl ish with native speaking teachers (Moussu, 2006). 
Non native teachers are reducing in relative numbers. Mahboob (2003) wrote a 
dissertat ion to explore the status of non-native speaking teachers in  USA from various 
perspectives. This mixed method study aimed to i nvestigate the reason beh ind the 
decreasing number of non-native teachers in E S L  despite the increasing numbers of 
students. The resu lts of the first part of the research study that were co l lected by a 
quest ionnaire given to 1 22 ESL program admin istrators showed that the number of non­
nat ive teachers is low. The resu lts of the second part of the study, col lected from 
qual i tative data, stated that the part ic ipants ' attitudes were complex. The part ic ipants fel t  
that the native and non-native Engl ish teachers complemented each other and they 
preferred to study with both of them. A l so, the resu lts showed the low number of non­
native speaker teachers in ESL is a resu l t  of program admin istrators' focus on h iring 
nat ive speakers. The students who part ic ipated in the study don ' t  simply prefer teachers 
due to their "nativeness' status. I n  addit ion, students thought that both types of teachers 
together can contribute un iquely to language learning. They fee l  that native and non native 
teachers can create a conducive learning environment. The part ic ipants perceived that 
nat ive speaking teachers teach grammar better, whereas non-native speaking teachers were 
strong in teaching oral communication (Mahboob, 2003) .  
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The admin istrator who were interv iewed showed that there are other important 
features beside native status that should be used to judge language teachers l ike expert ise 
and professional qual i fications. To conclude, the students who part ic ipated in  the 
interv iews did not show a c lear preference for any type of teacher, either native or non­
nat ive :  they felt that both had unique qual i t ies and the ideal s ituation for language learning 
and teaching i s  when both are working together (Mahboob, 2003) .  
Sue Yung Bae (2006) concluded that both types of teachers have their  own 
ign i ficant varied characteristics Sue Yung Bae conducted a research study on "Language 
Learners' Perceptions of Non-native Engl ish teachers of Engl ish" in December 2006. This 
mixed method study aimed to explore how E S L  students perceive their non-native 
speaking teachers. This d issertation a lso investigated the areas in which non-native 
speaking teachers show better or less expert ise in comparison with the native speaking 
teachers. In order to develop an understand ing of students' percept ions, Bae (2006) used a 
qual i tative method to col lect data through interv iews and content analysis of  43 p ieces of 
composit ion written by learners about their perceptions and atti tudes toward non-native 
speaking teachers. 
The study resu lts showed that the part ic ipants gave posit ive responses to non­
native speaking teachers for their capab i l it ies and knowledge in expla in ing grammatical 
rules, and predict ing the learners' chal lenges and d i fficu lties. The part ic ipants fee l  that 
non-nat ive speaking teachers are a good role  model for second language learning. The 
students found that non-nat ive teachers exh ib i ted a h igher level of affective factors l i ke 
caring, patience and understanding of students' learning needs. I n  contrast, the students 
fel t  that they lack oral fluency and accurate pronunc iat ion as wel l  as having strange 
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accents. I n  fact, the part ic ipants showed general ly positi e responses to non-native 
teachers of Engl ish who \. ere considered capable in many areas of language content and 
teaching ski l l , and even better than thei r  native counterparts . The researcher 
recommended that both types of teachers should work together and co-operate for the 
benefit of teachers and students as wel l .  He suggested a col laborat ive model that enables 
both types of teacher to exchange expert i se and experience. Such an environment would 
raise the chance of c reat ing an appropriate learning context (Bae, 2006). 
o tlin l lioglu (2007), on the other hand, carried out a research study at one of the 
Turkish un iversity to examine its students' perceptions about NETs and NNETs and to 
reveal the ir  deficiencies and needs in the teaching process. 3 1 1 students were surveyed to 
evaluate 38 nat ive and non-native speaking teachers. The 30 items of the questionnaire 
covered items related to teachers ' role, i nd ividual features, c l ass management and c lass 
communication.  
The resu lts showed that there i s  a s ign ificant d ifference between these types of 
teachers from the students' perspective. The part ic ipants showed that non-native Engl ish 
teachers perform better at c lass management and teaching whereas native speaking 
teachers are doing better i n  communication ski l l  and enjoy more favorable qual i t ies.  In 
addit ion, the students thought that Turkish teachers of  Engl ish were more serious and 
strict wh i le native Engl ish teachers were more energet ic and cheerfu l .  The researcher 
suggests i nforming native speaking teachers about the cu l tura l  back ground of the students 
and he recommended the idea of co-operation between the two kinds of teachers. 
Ngoc (2009) carr ied out a s im i lar research study about teaching efficacy of NETs 
and NNETs in  V ietnam. He a lso tried to triangulate the opin ions and percept ion of 
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teachers and students regard ing language teaching and learning context in Vietnam . This 
study surveyed th ree groups:  30  NETs, 30 NNETs, and 30 NNS students in V ietnam . 
These part ic ipants were given two versions of a q uest ionnaire one for the Students and 
the other for the teachers (NET NNET). The quest ionnai re tackled four areas of teach ing 
efficacy: the four language ski l ls, language aspects methodology, and assessment. 
The results of th is  study indicated that all the part ic ipants (NETs, NNETs & 
students) showed no sign i ficant di fferences on the teach ing efficacy of NETs and NNETs. 
They al 0 showed positive responses towards both types of the teachers regarding their 
teaching efficacy. ]n  add it ion, they showed preferences to NETs in  pronunciation; 
teaching culture; deal ing the speaking ski l ls ;  engaging  students in c lassroom;  c lassroom 
management, pair  work, and group work; measur ing and evaluating students ' progress; 
and implementing grad ing system. On the other hand, NNETS are more efficacious i n  
grammar teaching and giving feedback. Both NETs and NNETs were found equal l y  
effective in teaching the l istening, reading and wri t ing ski l l s  a s  wel l  a s  teaching 
vocabulary, c lassroom enhancement, and giv ing appropriate exams. 
Summary 
Throughout navigat ing through the l i terature o f  th is topic, the researcher found that 
three main perspectives; the fi rst one concludes that native speaking teacher is the best one 
to teach the language due to h i s  natural e fficiency and spontaneous competence. I n  
contrast, other educators a l lege that non-nat ive speaking teachers are more appropriate to 
teach Engl i sh as they antic ipate the d i fficult ies and chal lenges of learning the language. 
Regarding the perspect ive, the best and ideal teach ing environment should inc lude both 
kinds of teachers; native and non-native. As far as the researcher is  concerned, the th i rd 
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perspective is the best and he recommends co-teach ing to enable students to get the 
benefi ts and merits of both native and non-nat ive speaking teachers. 
The stud ies ha e many findings in common - a c lear pattern emerges. An equal ly 
c lear conclusion can be drawn - native speakers and non-native speakers complement 
each other so wel l  that the ideal must be to offer courses where the two types of teachers 
share responsib i l it ies. On the other hand, another important point that the stud ies 
emphasize is  that it is not always possible to d ivide teachers accord ing to the choice of 
non-native versus native speakers: each teacher has strengths and weaknesses which are 
reflections of other qual i t ies, such as persona l i ty, professional qual i fications and 
experience. In fact, most of the studies do show posit ive responses towards native and 
non- nat ive speaking teachers; however, each one has h i s  own advantages and 
di sadvantages. The ideal learning envi ronment is  the p lace where you can see both types 
of teachers to complement each other and learn from the strengths of their counterparts. 
As an overa l l  trend, native speaking teachers are superior in language fluency and 
accuracy which grants them confidence and spontaneity in the c lassroom. In addit ion, 
they tend to be more competent at oral commun ication, accurate pronunciat ion, and they 
have a good command of Engl ish cu l ture and l iterature .  In contrast, they often have l itt le 
knowledge of the learners ' cultu re, interests and social  needs. The non-native speaking 
teachers are superior in their capab i l it ies of anticipat ing the learners' chal lenges, 
d i fficulties and problems; they have the same experience in learning the same foreign 
language. Furthermore, they share the l earners' cu l ture and can understand students' 
learning styles better. 
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Besides, their b i l ingual ism grants them an opportun i ty to communicate better with 
the students, teach vocabu lary and manage the c lass more effic iently, and take some usefu l  
insights from mother tongue transfer. From another side, non-nat ive teachers can 
somet imes be l ess confident in the c lass room, and they exh ibit  some weaknesses in 
accent, pronunc iation and other oral  ski l l s .  I t  wou ld also be of great interest to have more 
quant itative research to find out how much student performance varies for each type of 
teacher, there is  a need to assess the various perceptions towards the two types of teachers. 
In concl usion, both native and non-native Engl i sh teachers teach oral ski l l s  and 
both native and non-nat ive Engl ish teachers have varied capab i l i t ies, ski l l s  and knowledge 
that benefit learners in di fferent areas so their cooperat ion wi l l  create an ideal language 
learning environment that is conducive to learn Engl ish in an appropriate way; they also 
balance each other in  their  strengths and weaknesses. For example, native Engl ish teacher 
can teach oral and conversational ski l ls whi l e  non-nat ive teachers can teach grammar and 
writ ing .  They can also learn from each other, one can be a model for pronunciat ion whi le 
the other can be a model for learning the l anguage and understand better the language and 




This chapter deals with the research methods used in th is study. Both quantitative 
and qual itative methods of research were used to explore the perceptions of the students 
and Engl ish teacher adv isors on NETs and NNETs. It describes the research design and 
gives information about the instruments used as wel l  as the part ic ipants. It also explains 
the methods of data col lection and analysis . 
Research Design 
Th is study employed both quantitat ive and qual i tat ive methods to col lect data from 
two groups of part ic ipants . The questionnaire, featuring l i ke items, represents the 
quantitati ve aspect of th i s  research and interviews represented the qual i tative aspect. Gay 
and A i ras ian (2003) stated that the quantitat ive method depends main ly  on numerical data 
col lection and analysis obtained from a large number of part ic ipants by a questionnaire, 
wh i l e  the qua l i tative method depends on non-numerical and descriptive data obtained 
through interv iews of a smal l number of part ic ipants. Thus, the research conducted here 
combin ing both qual i tative and quant itative methods in a combined method approach to 
ver ify the sources data co l lection . 
Procedures 
A fter reviewing the l i terature and related research ;  master theses and doctoral 
di ssertations as wel l  as A DEC professional standards for teachers, the research 
methodological i nstruments have been developed for th i s  research study. A jury of 
referees was asked to rev ise and measure the val id i ty of the research instruments; 
questionnaires and interview quest ions. Then, these instruments were pi loted on a smal l  
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group of part ic ipants. After that, they were revised in l ight of referees' comments and pi lot 
questionnaires and interviews. Final ly,  two versions of the questionnaires and interviews 
were developed and avai l able for implementat ion. The researcher got permission from Al ­
Ain  Educational Zone as  shown on appendix G .  The department of the curriculum usual ly 
reviews questionnaires or research instruments to ensure that such things would not cause 
any psychological or physical harm to part ic ipants. I n  addit ion, A I-Ain Educational Zone 
sent an official letter to a l l  the schools  to faci l itate the work of the researcher. Then, the 
researcher started coordinating with the school principa ls  and al l the stakeholders to 
distribute the questionnaires and col lect them, and then to carry out the interviews with the 
students and the teacher advisors. 
Participants 
The part ic ipants of th is study came from a l arge population , students at pub l i c  
secondary school  students i n  A I-Ain, aged from 1 6- ]  8 years. These students have been 
learning Engl ish since grade one and have been taught by non-nat ive Engl i sh teachers .  
These students came from these school s  and varied in  gender and parents' educational and 
social backgrounds. There are about 42 publ ic  secondary schools in A I-A in and the 
combined headcount in these schools  is about 9000, according to A I-Ain Educational 
Zone stat istics. A lmost a l l  have had the same educat ional experience in  Engl ish - that is 
they have had a NNET s ince they began formal schoo l ing. Accord ing to the latest 
stati st ics taken in March 20 ] 1 from AI -A in  Educat ional Zone, the total number of Engl ish 
teachers i n  al l the three cyc les is  about 985,  Males teachers are 407 and females are 578 .  
NETS are about 40 males and 54 females in Cycle  3 ;  93 males  and 1 90 females i n  Cycle } ;  
NNETs or Arab b i l ingual teachers of Engl ish are bout 334females and 274 males. Thus, 
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Ts in a l l  schools  are 377 and Arab teachers are 608 .These students are separated by 
gender and a l l  are either Emiratis or Arabs of other nat ional it ies. This popu lation impl ies 
that they have many s imi lar characterist ics and a common cu ltural back ground. As 
adolescents, they are psychological ly i n  the "formal operations stage" in which logical 
reasoning processes are appl ied to abstract ideas as wel l  as to concrete objects (Ormrod, 
2008). 
Each week the students have ten periods (45 minutes each)  for l earning Engl ish as 
a foreign language. The teachers of Engl i sh in most of the pub l ic  secondary schools are 
nat ive Engl ish speakers who have been recruited s ince last year or Arab b i l i ngual teachers 
who used to teach Engl ish for a long t ime. The schoo l s  fol low the ADEC standards based 
curricu lum.  The syl labus of Engl ish does not inc lude a certain text book. The syl labus 
places a rather large burden on the teacher, as slhe has to select, refine and modify the 
requ i red materials i nd ividual ly or in groups. Teachers are free to use any resources, which 
may inc lude extracts from books, magazines, newspapers, websites, and any other 
possib le resources. 
The second group of part ic ipants in the study consisted of teacher advi sors from 
the same schools  the students were affil iated to. The respondents inc lude E ngl i sh language 
supervisors school princ ipals, heads of Engl ish departments, and Engl ish native speaking 
advi sors .  The fi rst group the teacher advi sors inc ludes n ine Arab Engl ish l anguage 
supervisors, main ly based at the A l  A in  Educational Zone, who vis i t  schoo l s  periodical ly 
to supervise, gu ide and observe Arab b i l ingual teachers only.  They also conduct 
professional development for the teachers and fol low up the students' work and progress. 
The second group consists of 40 school principals whose job is to guide and fol low up the 
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work and progress of al l their teachers inc luding both nati e and non-nat ive Engl ish 
teacher . The th ird group includes Engl ish native speaking advisors who are al located in 
schools. These advisors, who belong to Abu Dhabi Education Counci l or Education 
Providers, are categorized as consu ltants, curricu lum directors, lead teachers or 
superv isors. As such, they have a long heritage in the spheres of teaching and learning 
strategies, means of improving and assessing  teachers' performance. They have been held 
accountable for developing teachers' instructional practices and professional development. 
Assessment is  a vital ongoing part of th i s  process, and al l the advi sors use the official  
ADEC evaluat ion form to assess the teachers (See Append ix I ) .  
Ten pub l ic  secondary schoo ls i n  A I-A in were selected to represent the  four 
geograph ical d i rect ions (north, south, east and west) as wel l  as the city centre .Th is 
covered al l the demograph ical regions. One boys' school and one gir ls '  school represent 
each of the five areas mentioned above. Then, two c lassrooms were randomly  selected in 
each schoo l .  The c lass room populations range from 1 0  to 30 students. 
Four hundred students from these schools  answered the students' questionnaire 
and 40 of them volunteered to be interviewed in  four focus groups. Regard ing the teacher 
advisors 59 out of 1 20 responded to the questionnaire and 1 0  of them agreed to be 
interviewed .  The researcher translated the questionnaire into Arabic in order to ensure 
part ic ipants' fu l l  understanding of i ts contents for accurate responses to enhance the 




Based on ADEC's profes ional standards for teachers, the researcher designed two 
d ifferent quest ionnaires approved by ten professional referees (see append ix H) .  Both 
quest ionnaires tackled four main areas; pedagogy, students' learning, teachers' 
competenc ies and cu ltural  backgrounds. 
The first questionnaire surveyed the students' perceptions about NETS and NNETs 
( ee Appendix A & C). It comprised two parts:  the first part consisted of general 
i nformat ion about the type of teacher, school,  and gender of school members; the second 
one was an adoption of a five-point Likert scale. According to the five-point scale, 1 refers 
to ' Strongly D i sagree ' ,  2 Disagree' , 3 'Neutra l '  4 'Agree' ,  and 5 ' Strongly Agree ' .  In a 
pi lot study of 20 random ly selected students, the meaning of  the terms 'NS teachers of 
Engl ish '  and ' non-NS teachers of Engl ish '  was verba l ly  explained before the part ic ipants 
fi l l ed in the questionnaire. The feedback from the students was used to revi se the 
questionnaire to ensure that a l l  i tems were c lear and el ic i t ing useful answers before it was 
admin istered again to a larger group of part ic ipants in the main study. In addition four lead 
teachers were chosen to respond to the teacher adv isors quest ionnaire to provide a pi lot 
sample .Then,59 part ic ipants responded to the second questionnaire(See Appendix E). 
Interviews 
I nterv iewing some of the part ic ipants was the second instrument used for 
col l ect ing data. Cohen, Manion, Morrison & Dawson (2008) recommend conducting 
interviews as a major instrument for data col lection al lowing the researcher to test 
hypotheses ancIJor support ing other data col lection instruments. I n  th is  study the interview 
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al lowed the researcher to fo l low up data from the questionnaire in more deta i l  and to seek 
more information regard ing students' perceptions of the two types of teachers Moreover, it 
is  used as a val idat ing instrument for the questionnaire resul ts. I f  opin ions diverge wi ld ly 
between the two instruments then the val idity of the study wou ld have to be cal led into 
quest ion.  McDonough & McDonough ( )  997) stated that an interview can be structured, 
sem i-structured or unstructured. The design of interv iews conducted in this study was 
structured. A structured interv iew is one in which the content and procedures are 
organized in advance, and the sequence and wording of  the questions are determi ned by 
means of a schedule (Cohen et a I ,  2008).  It was fel t  that carrying out a structured 
interview would focus on achieving the purpose of the research, instead of gett ing too 
much unwanted data, as wel l  as e l ic i t ing answers that were qu i te easi ly comparable .  
(McDonough et a l  1 997) 
Students '  Focus G roup Interview 
As Arabic i s  the fi rst language of a l l  i nterv iewees, the students were interv iewed in  
Arabic and the  questions were then translated into Engl ish to  ensure deep understand ing of 
the quest ions. The students were interviewed in four groups; two boys' and two girl s ' ,  
each consist ing of  ten part ic ipants from d ifferent schoo ls .  The duration of the  interviews 
ranged about 20-30 m inutes. These interviews served to confi rm and broaden the data 
from the questionnaire. The first question e l ic i ted the type of Engl ish teachers 
in terv iewees prefer, and why. The second question sought interviewees' v iews on the 
strengths and weaknesses of native teachers of Engl ish .  The th ird question was about 
i nterviewees views on the strengths and weaknesses of non-native teachers of Engl ish .  
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The last two questions inquired about the areas in \ h ich each type of teacher ( NET & 
ET) is superior or inferior ( ee Appendixes B & D). 
Advisors' Interview 
This interview was carried out in Engl ish with e ight part ic ipants and in  Arabic with 
two principa ls .  The interviews were conducted face to face and there was a person to write 
the responses of the part ic ipants who answered the questions, which were very s imi lar to 
the questions included on the students quest ionnaire. The first quest ion inquired who is 
more competent in teach ing Engl ish - an Engl ish native speaking teacher or an Arab 
bi l ingual teacher, and why. The second and the th i rd quest ions i nquired about the 
strengths and weaknesses of an Engl ish native speaking teacher and non-native Engl ish 
teachers, respective ly .  The fourth asked which of  the two kinds of teacher i s  more 
beneficial  to students, and how. The l ast asked about the key qual it ies of an Engl ish 
language teacher (see Appendix F) 
Validity and reliability 
A jury of  referees were asked to measure the val id i ty of the questionnaires and 
interviews questions, they provided some comments and suggest ions that were very 
helpful in design ing these instruments and the referees (UAEU professors, supervi sors of 
Engl i sh ,  lead teachers) approved the research instruments as shown on append ix H .  
These educators reviewed the questionnaires and the interviews questions with the 
researcher and provided some insights on deleting some items that were deemed to be too 
vague and d ifficul t  to be understood c learly by the students. They also suggested 
c lassifying the quest ionnaires i nto four major categories. I n  addition, they helped write 
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straight to the point and short sentences. They asked the researcher to delete some 
statements that are mis leading and may fit in more than one category. 
Erlandson, Harris k ipper and A l l en ( 1 993) c lari fied that the research i s  valued and 
approved by i ts val idity and credibi l ity. The credibi l i ty can make readers bel ieve that the 
findings and the resul ts are accurate. The researcher used both questionnaires and 
interviews and focus group interv iews to triangu late data in order to provide more 
convincing findings and results .  In addition, the researcher carri ed out a few interviews 
after one month and asked some part ic ipants to fi l l  in the questionnaire .  They gave simi lar 
results .  As for the re l iab i l i ty of the resu l ts, the researcher used SSPS to ident ify 
Cronbach's A lpha rel iab i l i ty degree of the two questionnaires. I t  was important to stand at 
the degree of the rel iabi l i ty of part icipants' responses to judge the consistency of their 
answers . Cronbach's A lpha was found .86 for the students' quest ionnaire and it is  .92 for 
the advisors' Questionnai res. 
Da ta Analysis 
The data obtained from students and advi sors' questionnaires were analyzed 
throughout descri ptive statistics and the data were entered to (SPSS 1 7 .00) Stat ist ica l  
Package for the Socia l  Sciences. The mean score and T - test were calcu lated to assess the 
di fferences between the NET and NNET. The maximum mean score for each area was 5 
(Strongly agree) ,  and the min imum 1 (Strongly D isagree). The data were c lassified into 
four categories, pedagogy, competences, students' learning and cu l tural  and social 
background. The data were summarized in  ten tables for both students and advisors. 
The data analysis of the interv iew was carried out into two steps transcribing and cod ing. 
The first stage was transcrib ing the interv iew's  responses l i teral ly immediately after 
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carrying out the interview or in the same day. The second step was data coding in wh ich 
the data were summarized and categorized into themes l i ke NETs' and NNETs' strengths 
and weaknesses. In add ition, the data were translated into Engl ish s ince the interviews 
were carried out in Arabic .  
Ethical Consideration 
The use of anonymity to ensure con fidentia l i ty and to prevent any kind of privacy 
invasion was adopted by the researcher. Thus, part ic ipants were given numbers to use in 
the study so as not to make their performance pub l ic  to prevent any kind of harm ful  
fee l i ngs some of them might fee l .  I n  addit ion, a l l  part ic ipants were asked to join th is  study 
wi l l i ngly and voluntar i ly without any kind of force to prevent any kind of abuse. The 
part ic ipants were told by the researchers that they had the right to withdraw from the 
interview or not to complete the quest ionnaire if they l i ke .  I n  addit ion, permission was 




The purpose of this research is  to invest igate the students' and teacher advisors' 
perceptions about the efficacy of NETs and NNETs on teach ing competencies and i ts 
impact on students learning as wel l  as understanding the cu l tu ral  and social backgrounds. 
Through uti l izing qual itat ive and quantitat ive methods to col lect the data, the study a lso 
attempts to look spec ifical ly  at what type of teachers are preferred or viewed to be more 
beneficial as wel l  as their  strengths and weaknesses. The chapter is divided into sections. 
The first one addresses the s ix research quest ions. Then for each research question, data is 
organized and written in essays and tables. The next sect ion inc ludes a summary that sums 
up the main resu lts and d iscusses them in terms of other related stud ies to clarify the entire 
p icture. These results are organ ized and displayed in e leven tables i n  order to address the 
research questions: 
Research Question One 
The first research quest ion is  "From students' perspect ive, i s  there a s ign ificant 
d ifference between the efficacy of NETs' and NNETs' teach ing competencies and their 
effect on learning? To answer th is question, the data was co l lected v ia the students' 
quest ionnaire and organized in tables that address four  data under four categories; 
teaching , competences, students' learning and cu ltural and social  background. 
F irstly, the data co l lected from the questionnaire shows c learly that there i s  a 
signifi cant d ifference in tenn of  the efficacy of the teach ing competenc ies category as a 
whole in favor of NNETs. Table  I shows the means of  both N ETs and NNETs regarding 
the competencies. As  an overal l trend, the mean score for NNETs (3 .77) is  s ign i ficantly 
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greater than the mean score for NETs (3 .55)  in the category of competencies. Thus, this 
table  gives a c lear indicat ion that NNETs efficacy i s  general judged to be greater that 
NETs. 
Despite th is general tendency to value the efficacy ofNNETs more, the students 
respond more posit ively to NETs in two subcategories: fi rst they recogn ize that NETs 
have a good command of the subject matter, which is their mother tongue; and, second, 
they are bel ieved to be more effective at improving students Engl ish Language ski l ls .  I n  
contrast, students respond in favor ofNNETs regarding the fol lowing competencies; 
engaging students in al l act ivi ties using effective teaching methods and strategies, re lating 
the subject to students' needs and interests, and having the abi l i ty to control and manage 
the c lass very wel l .  
Table 1 
The Mean of Students Responses Regarding Teacher Competencies 
Mean 
Competencies N NN t 
- I th ink my Engl ish teacher has a good command of the subject. 3 .70 3 .09 5 .367* * 
- I learn a lot from my teacher as we are engaged i n  a l l  act ivit ies 3 .67 4.03 3 . 1 59- * *  
- My Engl ish teacher uses a variety teaching methods. 3 .6 1 3 .97 3 .005-* * 
- My  Engl ish teacher re lates the subject to our needs and interests 3 .60 4.03 3 .907-* * 
- I th ink my Engl ish ski l l s  are improving with th is teacher 3. 73 3 .38  2 .998 **  
- My teacher has the abi l ity to  control and manage the  c lass wel l 3 .0 1  4 .27 - 1 0. 58 1 -* *  
Total 3 . 55  3 . 77  2 .853- * *  
Note. *p < .05 . * *p < .0 1 .  
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Regard ing the second part of the fi rst research question, pedagogy the resu lts show no 
sign ificant di fference between ETs and NNETs in th is category as a whole;  however, 
there are s ign ificant di fferences in some subcategories as shown on Table  2. Th is table 
show the means of both NETs and NNETs in  this field.  As an overa l l  trend, the mean 
score for NNETs (3 .64) is very s imi lar to the mean score for NNETs (3 .64). But, there are 
signi ficant d i fferences between NETs and NNETs in four subcategories' two in favour of 
each .  F irst, NETs', mean score rates h igher in being a model for teach ing conversat ion and 
speaking ,and a model for teaching pronunciation . NNETs' mean score rates h igher in 
using varied evaluation methods and giving usefu l  feedback. Both NETs and NNETs 
recei e s imi lar responses in other three subcategories; implement ing d i fferent resources 
(modem technology) using appropriate varied strategies and techniques in teaching, and 
being c lear and concise when giving instructions. 
Table  2 
The Mean of Students Responses Regarding Teacher Pedagogy 
Pedagogy Mean 
N NN t 
- uses appropriate varied strategies and techni ques 3 .40 3 , 63 - 1 . 823-
- impl ements different resources (modem technology) 3 . 62 3 . 59 . 2 2 1  
- is  c lear a n d  concise when giving instructions.  3 . 55 3 . 76 - 1 . 799-
- gives us useful feedback.  3 . 54 3 . 8 1  -2.298-* 
- uses varied eval uation methods. 3 . 28 3 . 6 1  -2. 624- * *  
- a model for teaching conversation & speaking. 4 . 05 3 . 59 4.08 1 * *  
- a model for teach ing pronunciation. 4 . 07 3 . 6 1  4 . 20 8 * *  
Total 3 . 64 3 . 66 - . ] 86-
Note. *p < .05 .  * *p < .0 1 .  
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Teaching and learning are an intermingled process so one questionnaire statement 
may fi t in more than one category. Regarding the latter part of the first research question 
about students' learn ing. The data shows a s ign ificant d ifference in favour of NETs. 
ET's mean score (3 .85)  is  higher than NNETs' mean score (3 . 70) .  There are also 
s ign ificant d i fferences in the mean score in  s ix subcategories in favour of NETs and four 
categories in favor ofNNETs and they are nearly s imi lar i n  the other two subcategories. 
The d i fferences in the six subcategories in favour of NETs can be summarized as fol lows; 
helping students commun icate better when speaki ng, improving l isten ing ski l l s, 
improving commun ication ski l l s  in current Engl ish, developing spoken Engl ish abi l it ies, 
encouraging better commun ication in Engl i sh, and increasing knowledge of new words. 
In contrast, the signi ficant d i fferences in the four subcategories in favour of NNETs are 
antic ipating students' learning d ifficu lt ies, being a model of foreign language learning, 
making the c lassroom a positive learn ing environment and help ing students learn 
grammar. Both teachers receive s imi lar responses in their effects on writ ing and reading. 
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Table 3 
The Mean of tudents Responses Regarding Students ' Leaming 
tudents Learning 
- antic ipates our learning difficult ies. 
- is model of foreign language learning. 
- makes my c lass a posi t ive learning environment. 
- helps me communicate better in Engl ish. 
- improves my l istening ski l l s .  
- improves communicat ion ski l l s  in current Engl ish .  
- improves my writ ing ski l l s .  
- helps become better at grammar. 
- develops my spoken Engl ish abi l it ies. 
- helps me learn read ing wel l .  
- forces u s  to communicate i n  Engl ish .  
- I ncreases my knowledge of new words. 
Total 
Note. *p < .05. * *p < .0 1 .  
Mean 
N NN 
3 . 1 9  3 .67 -4.230-* *  
3 .88 4. 1 3  -2.236-* 
3 .49 4.09 -5 .543-* * 
4.40 3 .54 8 .632 * *  
4.40 3 .56 8 .42 1 * *  
3 .69 3 .00 5 . 845 * *  
3 .7 1 3 .69 . 1 82 
4.09 4 .37  -2.679-* * 
3 .42 3.08 2.4 1 4 *  
3 .94 4. 1 4  - l .726-
4 .24 3 . 58  5 .576* * 
3 . 80 3 .58  2.027* 
3 .85  3 .70 3 .65 1 * * 
For the teacher' s efficacy in  the cu l tural  and soc ial  domains, it is c learly shown 
that there is  a signi ficant di fference in the mean scores between NETs and NNETs in the 
favor of NNETs. Table 4 presents the means of both NETs and NNETs. As an overa l l  
trend, the mean score for NNETs (4.0 1 )  i s  s ign ificantly  greater than the mean score for 
N ETs (3 .2 1 ) . NNETs are superior in four subcategories. 
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Table 4 
The Mean of tudents Responses Regarding Social and Cultural Background 
Mean 
ocial and Cultural Background 
N NN 
- encourages me to learn Engl ish . 3.39 4.32 ·0.083-* * 
- bui lds social relationsh ips with the c lass and with me 3 .59  3 .65 - . 580-
- helps me individual ly when I have a problem. 3 . 1 8  3 .73 -4.759-**  
- is  sensit ive to  our cultu re and values. 3 .08 3 .64 -4 .932-**  
- gives us  opportunit ies to  express our opin ions. 3 .02 4.34 - 1 1 . 583- * *  
- gives examples pert inent to my cu ltural background. 3 .0 1 4 .35  - 1 1 .958-* *  
Total 3 .2 1 4.0 1 - 1 1 .889- * *  
Note. *p < .05.  * *p < .0 1 .  
To sum up, the students show sign ificant d i fferences between N ETs and NNETs 
as shown on Table  5 which presents an overal l v iew of the students' perception about the 
efficacy of N ETs and NNETs on teaching and l earni ng. The mean score of the whole 
categories for NNETs (4.0 1 )  i s  sign ificantly greater than the mean score for NETs (3 .56). 
NNETs receive h igher and more positive responses i n  two subcategories; teach ing 
competencies and cu l tural and social  background, whi le  NETs rate h igher i n  students' 
learning.  They are s imi lar in pedagogical effectiveness. I n  fact, the efficacy of NNETs' 
competencies with regard to the socia l  and cu ltural background is  rated more h ighly  than 
NETs; however, the impact on students' learning is in favour of NETs. 
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Table 5 
The Mean of Student Responses Regarding the Four Categories in the Questionnaire 
Total 
- Competenc ies 
- Pedagogy 
- Students learn ing 
- oc ial and cultural Background 
Total 
Note. *p < . 05 .  * *p < .0 1 .  
Research Question Two 
Mean 
3 . 5 5  
3 .64 
3 .85 
3 . 2 ] 
3 . 56  
NN 
3 .77 -2 .853-* * 
3 .66 - . 1 86-
3 .70 3 .65 1 * * 
4 .0 1 - 1 1 .889-**  
3 .78  -4 .988-* * 
The second research question i s  "Do students prefer to be taught by NETs or 
NNETs and why?"Th is  part of the qual itative data col l ection was conducted in  four focus 
groups; the first interview question was "Do you prefer to be taught by an Engl i sh native 
speaking teacher or an Arab b i l ingual teacher? Why?" 
The students i n  the four focus groups show sim i l ar responses to both types of teachers, 
NETs and NNETs as shown on the tab le below. 
Table  6 
Percentages of Students ' preference on NETs and NNETs 
Group NETs NNETS Both Total 
Group I (gir ls) 4 5 1 0  
Group 2 (gir ls) 4 2 4 1 0  
Group 3 (boys) 3 7 1 0  
Group 4 (boys) 5 3 2 1 0  
Total ] 6  1 7  7 40 
Percentage 40 % 42.5% 1 7 .5% 1 00% 
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A l l  the groups show nearly s imi lar preferences for both types of teachers whether 
native or non-native. The students who respond more posit ively to NETs' teaching prefer 
them in  the fol lowing areas; they are seen as more accurate model in pronunciation, they 
ha e a good knowledge of vocabu lary and explain it in Engl ish, in the process enriching 
students' knowledge in the area, and are considered to improve students' fluency, 
l istening, conversation and communication ski l l s. In addition NETs are preferred for being 
more capable  of obl iging students to use English and simply being experienced in the 
language i tse l f. 
I n  contrast, other students find many reasons to prefer being taught by NNETs, 
c la iming that sharing the same language is  advantageous because i t  he lps teachers 
communicate better with students as they can use Arabic  to expla in issues related to 
grammar and rules. S im i l arit ies in cu l tural background al low them to better ant ic ipate 
students' d i fficulties and needs, they can re late the subject matter to students' cu l ture and 
interests. The shared l inguistic background means they communicate better with them, 
using Arabic when needed, and al l respondents note that they are accustomed to be taught 
by NNETs who use Arabic to c lari fy and translate, and these teachers can also understand 
students better as they have the same cu l ture and traditions. Two respondents only prefer 
both types of teachers as they think that they w i l l  get the benefit of their combined 
strengths. 
To sum up, as shown in tab le 1 1 , students' responses are nearly s imi lar for both 
NETs and NNETs in terms of preferences. About 40% prefer N ETs, 42.5%prefer NNETs 
and 1 7-5% prefer both. And even boys and gir ls show no d ifference in their perception. 
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Research Question Th ree 
The third research question is "What are the strengths and weaknesses of NETs 
and ETs from the students' perspective? ' To answer th is  question the data was 
co l lected [rom the students' questionnaire. I t  was noticed that N ETs' strengths may 
represent the weakness of the NNET's; and vice versa. The fol lowing is a summary of the 
strengths and weaknesses of each type of teachers from the students' perspective. 
In fact, the two types of teachers do seem to complement each other in this area; an 
understanding of students '  socia l  and cu l tural background are the NETs' weaknesses and 
NNETs trengths; however, enhancing students' learn ing is the strengths of NETs and the 
weaknesses of NNETs. The data was col lected via quest ionnaire and focus group 
interview with students - th i s  a l lowed for triangulation, thus enhancing the val idity of the 
data col lected v ia these research instruments. 
NETs' Strengths 
The data triangulated from both instruments - the students' questionnaire and the 
focus group interview - shows agreement in the fol lowing; learners perceive that they are 
able to help them communicate better when speaki ng , he lp them improve l i stening 
ski l l s, and communication ski l l s  i n  current Engl ish, and enhance better commun ication in 
Engl ish i n  general by helping and obl iging students to communicate i n  English. They also 
help i ncrease knowledge of new words. The students bel ieve NETs have a superior 
command of the language and the subject matter, such as vocabulary resource and 
l iterature in the language ; and they are a model of pronunc iat ion. In add ition, in the 
c lassroom they tend to integrate modern techno logy, and encourage learning through fun .  
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NETs' Weaknesses 
ative speaking teachers are perceived to be weak in the fol lowing; engaging 
student in al l  activi ties, using a variety of effective teaching methods and strategies 
relat ing the subject to students needs and interests, and having the abi l ity to control and 
manage the c lass. NETs are bel ieved to be less able to antic ipate students' learn ing 
d i fficu lties, to be a mode l of foreign language learn ing, to make c lass a positive learning 
environment or help students learn grammar wel l .  
I n  add ition i t  i s  perceived that they in fluence students' cu lture negat ively and have 
a d i fficu lty in understanding students' needs and cu l tu re because NETs do not share 
Arabic language and cu l ture .  Besides they have some d ifficul ty in teaching grammar and 
as some of them are unqual ified, 
NNETs' strengths 
Students consider that NNETs or Arab bi l ingual teachers of Engl ish are good at 
ant ic ipat ing students' learn ing d ifficulties , needs and their cu l tural  context, being a model 
of foreign l anguage learning and teaching grammar. They can make c lass a posit ive 
learning envi ronment with good c lassroom management. They are experienced in  teaching 
and are knowledgeable  in grammar; sharing the cu l ture and language with students 
fac i l itates communication.  They also give c lear and s imple instruction, display dedication 
and are very support ive. 
NNETs' weaknesses 
Non-native Engl ish teachers have demonstrated the fol lowing weaknesses; their 
command of the subject matter and their improvement of the language ski l ls, helping 
students commun icate better when speaking, improv ing l isten ing ski l ls ,  improving 
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communication ski l ls in current English developing spoken Engl ish abi l i t ies, and 
increasing knowledge of new words. They can also reveal inaccuracy, i naccurate 
pronunciation, a lack of knowledge in vocabulary and the language. Use of Arabic can be 
a problem as th i s  wi l l  l imit  the exposure to Engl ish.  They sometimes give inaccurate 
assessment, and are nervous and impatient .  
Research Question Four 
The fourth research quest ion is "From teacher advisors ' perspective is there a 
signi ficant d i fference between the efficacy of NETs' and NNETs' teaching competencies 
and their effect on students' learn ing?" The perception of the teacher advi sors i s  of great 
as it is a judgment of people who are experts and experienced educators. The data 
col l ected from these stakeholders' questionnaire shows c learly that there is a view that 
NETs efficacy is  significantly greater for the category overa l l .  
Table 6 presents the means of both N ETs and NNETs. As general trend, the  mean 
score for NETs (4. 1 0) is  s ign ificantly  greater than the mean score for NNETs (3 .63) in the 
category of teach ing competencies. NETs receive four out of five posit ive responses in 
subcategories wh i le  the NNETs receive on ly  one posit ive response in the category of 
being a model of language learning. Thus, NETs are bel ieved to be superior in the 
fol lowing areas : being a good model of accurate pronunciation, conversational ski l l s, and 
language fluency in general ,  and the sharing of Engl ish l iterature and cu lture. 
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Tab le 7 




- a good model of accurate pronunciation. 4 .33 3 .48 3 .996**  
- a good model for conversational ski l l s. 4 .33 3 .62 3 .367**  
- a good model for Engl ish l i terature and cul ture .  4 .43 3 . 5 5  3 .887* * 
-a good model for language fluency 4.37 3 .4 1  4.233* *  
-a good model for foreign language learning. 3 .03 4 .07 -3.594 * *  
Total 4 . 1 0  3 .63 3 .495* *  
Note. *p < .05 . * *p < . O J .  
Regard ing the teacher s efficacy in  the area of pedagogy,Table  8 shows no 
sign ificant d i fference between the mean scores of NETs and NNETs over the whole 
category' however, there are significant  d i fferences in s ix subcategories; five where the 
NNETs are perceived more favourably and one in favour of NETs . The tab le  also shows 
that the d i fference is s ign ificant in favour of non-native teachers i n  terms of c lassroom 
management, using c lear instructions, eas i ly  understood by students and re lating the 
subject matter to students' needs and interests, catering for d ifferent abi l it ies and learning 
styles through d ifferentiation. In contrast, NETs are superior i n  i ntegrat ing technology and 
sel f reflect ion and sel f assessment. 
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Tab le 8 
The lvlean of Advi ors Re ponse Regarding Teacher Pedagogy 
Pedagogy 
- plans lessons to meet students' learning needs. 
- uses appropriate trategies in teaching .  
- uses appropriate activit ies and techniques in teach ing. 
- shows h igh capab i l i ty of c lass management. 
- makes use of proper learning resources (modem technology) 
- uses c lear instructions, easi ly  understood by students. 
- gives students appropriate and useful feedback.  
- relates the subject matter to students' needs and interests. 
-uses appropriate and varied evaluation methods 
- caters for di fferent abi l it ies and learning styles through 
d ifferentiation. 
- engages students in refl ection and sel f  assessment to enable 
goal s  sett ing. 
- Total 
Note. *p < .05. * *p < .0 1 .  
Mean 
NN 
3 .43 3.83 - 1 .638 -
3 .47  3 .93 - 1 .659 
3 .57  3 .48 .276 
2.67 3 .93 -4 . 8 1 1 * * 
4 . 1 3  3 .69 2 .04 1 * 
3 .07 3 . 86 -2 .966 * *  
3 .40 3 .90 - 1 .796 
3 . 37  3 .90 -2. 1 95 - * 
3 .47 4 .00 - 1 .925-
3 .70 4.2 1 -2 .205-* 
3 .47 2.97 2.095* 
3 .48 3 .74 1 86-
For the category of the effect on students' learn ing, there is a s ign ificant difference 
between NETs and NNETs in the favour of NNETs. NNET' s total mean score (3.66) rates 
h igher than NETs' mean score (3 . 59) .  There are a lso s ign ificant d i fferences in the mean 
score in three of the subcategories in favour of NETs and four subcategories in favor of 
NNETs, whi l e  in the other two subcategories there is l i tt le  d i fference in  how the efficacy 
of the two types of teacher is  rated as shown in the fol lowing  table .  
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Table 9 
The Mean of Advisor 
tudents' Learning 
N NN 
- understands d ifferent learn ing styles. 3 .20 3 .3 1 - .4 1 0-
- ant ic ipates learning d i fficul ties. 2 .83 3 .66 -3.074* *  
- makes c lass a posit ive learning env ironment. 3 . 67 3 . 66 .04 1 
- helps improve students' read ing ski l ls 4 .23 3 . 52 3 .022* *  
- he lps improve students' oral ski l ls .  4 .37  3.45 4 .537* *  
- uses only Engl ish throughout the lesson and outs ide. 4 .47 3 .83 2 .995 * *  
- teaches grammar efficiently. 3 . 1 0  3 . 76 -2.366-* 
- improves the writ ing ski l l s  of the students. 3 .27 3 . 79 -2.032-* 
- encourages students use new words in contexts. 3 . 1 7  3 .93 -3 . 1 0 1 * *  
- Total 3 . 59  3 .66 3 .65 ] * *  
Note. *p < .05.  * *p < .0 1 .  
The fourth category c learly re lates to how the teachers' understanding of the socio­
cul tu ral  background of the students impacts on their efficacy and c learly shows a 
s ign ificant d i fference in  the mean score between N ETs and NNETs in favor ofNN ETs. 
NNETs are perceived superior in 4 out of the 5 subcategories Table  9 presents the means 
of both NETs and NNETs. As an overa l l  trend, the mean score for NN ETs (3 .28) i s  
signi ficant ly  greater than the mean score for NETs (2.48). 
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Table 1 0  
The lvfean of Advisors Respon e Regarding Social and Cultural Background 
Mean 
ocial and Cu ltural Background 
N NN 
- i s  sensitive to our culture and values. 2 .53  3 .34 .273-**  
- helps students individual ly when having a problem. 2.47 3 .4 1 . 309- * *  
- bui lds social  re lationsh ips with the students .  2 .63 3 . 1 0  .63 1 -
- e. amples that are pert inent to students' cultural bckground. 2 .40 3 . 38  .048-** 
- under tanding of students' cu ltural and soc ial  background 2.37 3 . 1 7  .587-* 
-Total 2.48 3 .28 .98 1 -* *  
Note. *p < .05 .  * *p < .0 1 .  
To sum up, the data col lected about the teacher advisors' perception shows 
c learly no s ign i fi cant d i fference between the efficacy of NETs and NNETs in the mean 
scores of the four categories. However, there are signi ficant d ifferences in two 
subcategories: teach ing competencies are perceived to be more effective in the case of 
NETs wh i l e  posit ive responsiveness to cu l tural  and social background is  perceived to be 
more developed in NNETs. I n  the other subcategories; pedagogy and students' learning 
they seem to be s imi larly efficacious. 
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Table I J 




- Pedagogy 3 .48 3 . 74 - 1 .496-
- tudents' learning 3 . 59  3 .66 - . 734-
- Competenc ies 4 . 1 0  3 .63 3 .495 * *  
- ocial and cu l tural Background 2.48 3 .28 -3.98 ] -**  
- Total 3 .4 1 3 . 5 8  - 1 .909 
Note. *p < .05 .  * *p < .0 1 .  
Research Question Five 
The fi fth research quest ion "What are the strengths  and weaknesses of NET and 
NNETs from the teacher advisors' perspect ive?" is designed to shed l ight on the strengths 
and weaknesses of the two types of teachers as perceived by teacher advisors. I n  fact 
responses are very s imi lar to what the students mentioned. A vai lable data is  thus 
triangu lated via input from both students and advisors obtained via questionnaire and 
interviews. The results obtained from the teacher advi sors' quest ionnaire and in interv iew 
show no sign i ficant d ifference between NETs and NNETs overa l l ;  however, this is not the 
case in the individual subcategories. Hence, it is beneficial  to tackle the issues separate ly 
in order to pinpoint the strengths and weaknesses of the d i fferen t  types of teachers. 
NETs' Strengths 
Overa l l ,  the strengths of NETs and the weaknesses of NNETS wou ld be l i sted as 
fol lows: firstly, as far as d i rect ing l earning is concerned, they are seen to be better at 
using proper learning resources and to engage students i n  reflection and se lf  assessment 
to enable goal setti ng, and in terms of learning ski l l s  themselves, they are considered more 
effective at i mproving reading and oral ski l l s, partly through using on ly Engl ish 
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throughout the lesson and outside, and they also model more accurate pronunciation, 
greater fluency in  spoken Engl ish, and are excel lent i n  developing commun icative ski l ls .  
A l so they are more ski l led at teaching authentic Engl ish, and have superior knowledge of 
Engl ish l i terature and cu l ture and l anguage fluency. C learly, they also have superior 
language knowledge, as wel l as offering new cultural interact ions, experience and new use 
of technology in curriculum. 
NETs' Weaknesses 
As far as NET weaknesses are concerned, the fol lowing were identi fied; students 
cannot communicate easi ly with them, as they have not got the abi l i ty to translate from 
Engl i sh to Arabic, which is needed for some exp lanat ion and abstract nouns, and they are 
not aware of the d i fferences between Engl ish and their students' mother tongue so they 
can ' t  antic ipate their students '  l inguist ic problems or cultural  needs. Some have 
demonstrated an inabi l ity to bu i ld effective relat ionships with students due to a lack of 
knowledge about students' cu lture, needs and abi l it ies. As they are often not highly 
ski l led, d i fficu lties i n  deal ing with weak students, poor c lass management, control and 
mon itoring are apparent. 
NNETs' Strengths 
On the other hand, the strengths ofNNETs and the weaknesses of the NETs would 
be i temized as fol lows; show superior c lass management, for example,  by us ing c lear and 
speci fi c  instructions that are eas i ly  understood by students, catering to d ifferent abi l i t ies 
and learning styles through d ifferentiation and antic ipat ing learning d ifficu lt ies.  They are 
also deemed to be superior at re lat ing the subject matter to students' needs and interests, i n  
using pedagogical methods, mode l l ing foreign l anguage learning and teaching grammar 
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efficiently. They are also perceived favourably for their ski l l  at improving the \vrit ing of 
students, and encouraging students to use new words in various contexts. I n  the three 
areas, both ETs and NNETs earned s imi lar responses for understanding d ifferent 
learning styles, making c l ass a posi t ive learning environment, and bui ld ing social  
re lat ionsh ips with the students. 
NNETs' Weaknesses 
They demonstrate a lack of spontaneity in Engl ish,  and a lack of competency in 
teach ing a second language, as they lack fluency and may resort Arabic from t ime to t ime. 
In  addition to the lack of fluency, they have a poor accent, and make inaccurate models of 
spoken English; they cannot help their students to speak Engl ish fluently and natural ly. 
Research Question Six 
The sixth research quest ion was 'What type of teacher (NET or NNET) do the 
teacher advisors think is  more bene ficia l?" The answer to this question was col lected via 
interview. The responses can be summarized as fol lows; hal f of the part ic ipants thought 
students could benefit from both NETs and NNETs as they complement each other i n  their 
strengths and weaknesses. Students could gain from both because each brings a d i fferent 
sty le and experience so a combination of the two wou ld be ideal to teach students. As of 
spec ific advantages of each type of teacher, two part ic ipants thought that students could 
benefit from NETs in  l isten ing and speaking ski l ls to help their command of the language. 
Two part ic ipants thought that NNETs can be very useful  in teaching ski l l s  l ike grammar 
and vocabulary; they also bel i eve they understand the learners' cultural and learning 
needs. One of the part ic ipants stated that i t  depends on the type of teacher and the type of 
the student - it was not easy to compare; otherwise, he bel ieves that more research should 
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be conducted to find out who has a greater posit ive influence on students' learn ing and 
ach ievement. 
Su m mary 
Th is short summary tries to sum up the main ideas revealed by the six research 
quest ions, inc luding both the students' and teacher advisors' perspectives on which of the 
two types of teacher demonstrates the greater effectiveness and competence. General ly, 
the results of students data were congruent with the teacher advisors' data. The results 
show no sign i ficant d i fferences between both types of results .  The students' responses 
were nearly s imi lar for both NETs (40%) and NNETs (42.5%) in terms of preferences. I n  
contrast, 50% of the teacher advi sors think that both are competent 20% for NETs and 
30% for NNETs. These results indicate c learly that the responses towards NETs and 
NNET are nearly s imi lar. 
The data col l ected from students' and teacher advisors' quest ionnai res are quite 
s imi lar in most of the i ssues tackled, but di fferent in others. For instance, students indicate 
that there are s ign ificant d i fferences between the efficacy of NETs and NNETs in total 
mean scores; the mean score of students' quest ionnaire is (3 .78) in favour of NNETs and 
(3 . 56) in favour of N ETs. There are also s ign ificant d i fferences in two subcategories: 
competencies and awareness of social  and cu ltural background in  favour of NNETs and 
students' learning in favour of NETs. I n  contrast, the teacher advisors' data reveals no 
s ign i ficant di fference i n  total score. However, there are significant d i fferences in two 
subcategories: teaching competencies favoured N ETs, wh i le social and cu ltural 
background favoured NNETs. 
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The specifi c  ETs' strengths inc lude as  the students perceive them inc lude: 
hav ing a good command of the subject matter, improving students Engl ish Language 
ski l l s  being a model for conversation, pronunc iation and speaking, helping to improve 
l isten ing, speaking and commun ication ski l l s in current Engl ish, and increasing students' 
knowledge of new words. From the technical point of view there are many s imi larities 
here teach ing of oral ski l l s  mentioned above is  again praised, in add it ion to making use 
of proper learn ing resources and engaging students in  reflection and sel f  assessment, and 
developing read ing. They also have better knowledge of Engl ish cu lture. 
In contrast the strengths of NNETs wou ld be l i sted by the student respondents as 
fol lows' they have superior ski l l s  in engaging students in a l l  act ivit ies, by using effective 
teaching strategies, and relat ing the subject to students' needs and interests. They also 
have the abi l ity to contro l and manage the c lass very wel l ,  making c lass a posit ive learning 
envi ronment and helping students learn grammar, encouraging students and helping 
students i nd ividua l ly  with problems. In addit ion, they use varied evaluation methods and 
give useful  feedback, and ant ic ipate students' of learning d ifficult ies. They make a better 
model of foreign language, are sens i tive to cu lture and values, and give students 
opportunit ies to express opin ions and give examples that are pert i nent to students' cu ltural 
background. 
The teacher advisors share these perceptions too; a positive att i tude to the 
c lassroom management of the NNETs as a whole, and an apprec iation of  the model of 
second language learning these teachers provide as wel l  as the other strengths due to 
sharing cu ltural  and learning experiences mentioned above. The adv isors a lso appreciate 
NNETs work on writ ing ski l l s  and the teach ing of new words in various contexts. Both 
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Ts and ETs receive s imi lar recogn it ion for under tanding different learning styles 
making c lass a posit ive learning environment, and bu i lding social re lat ionships with the 
students. They also have knowledge of Engl ish cu l ture and language fluency. It  is 
revealed c learly from the tab les and other data col lected that overa l l  NETs' strengths are 
NNETs' weaknesses whi le NNETs ' are NETs' strengths. 
The researcher attempts to find the most important qual it ies of the effective 
Engl ish language teacher so he added the fo l lowing quest ion to the teacher advisors ' 
interview 'What are the key qual i t ies of an Engl ish language teacher? .The key qual ities 
can be summarized as fol lows: 
• slhe has effective c lassroom management, using appropriate strategies, activ it ies and 
techniques to promote student -centred teach ing, and catering for i ndividual d ifferences. 
• They give c lear instructions, are a good model in speaking, reading and pronunciation 
and use mainly Engl ish, never tending to translate . 
• The effective Engl ish teacher is being sensitive to students' cu l ture and values and has 
the abi l i ty to relate the ind ividual students' needs. 
• S/he varies evaluation methods to asses students' work and offers creat ive lesson 
p lanning and real l i fe-l i ke tasks and authent ic contexts. 
• Effective teachers have a knowledge of educational psychology and l i teracy In 
educational technology. 
These qual i ties gain importance as they have been col lected from experts in the field.  
Match ing them to the teaching competencies and d i fferent perceived areas of efficacy 
d iscussed above, it becomes c lear that both NETs and NNETs have part icu lar advantages 
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and may be best used in some kind of combination. I t  can be inferred that these qual i t ies 
are congruent with both NETs and NNETs. 
Discussion 
The findings of th i s  research study are c losely congruent with the findings of A I ­
Omeran i ' s  dissertation (2008) which indicated that NETs and NNET have their own 
part icu lar advantages and d isadvantages. NETs are superior in teaching oral ski l l s, as they 
have the advantage of language fluency and accuracy and knowledge of Engl i sh cu l ture 
and l i terature wh i le NNETs are superior in their abi l ity to ant ic ipate language learn ing 
d ifficu lties, teaching grammar, and understanding the cu l tural  background of the learners. 
The results are also s imi lar to Muramatsu ' s  (2008) findings regard ing the NETs' 
strengths in knowledge of Engl i sh and perfect fluency and fami l iarity with language, 
cu l ture, and l iterature. NNETs are, on the other hand, more knowledgeable about 
grammar, the abi l ity to interact with a l l  students, and openness to learning from students 
and varying teaching sty les. However, the resu lts are d i fferent from the findings that 
showed N ETs are more competent i n  teaching writ ing (Muramatsu, 2008). 
Torres' study indicated that students have a general preference for NETs over 
NNET. Those findings are complete ly d ifferent from this research study, which showed 
general preferences towards NNETs. Students in this study showed preferences for 
NNETs in teaching writ ing, but Torres' and F i lho 's  students prefer NETs for teach ing 
writ ing (Torres, 2002; F i l ho,2002). F i lho 's  resu lts showed s imi l ar responses towards non­
native teachers in regard to pat ience, good command of grammar and sympathy towards 
students' problems and learning d i fficu l t ies.  Many part ic ipants' expressed concern about 
NNETs' pronunciat ion (F i l ho, 2002) . 
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Moussu s study showed some sign ificant s im i larities with this study. The 
respondents praise the non-native speaking teachers' learning experience which can be 
used to ant ic ipate learning chal lenges and needs. They bel ieve that both types of teachers 
complement each other in their points of strength and weaknesses (Moussu, 2006). 
Mahboob' s  find ings agreed with th is study findings. His  part ic ipants felt that 
nat ive and non native teachers can create a conducive learning environment. The 
part ic ipants perceived that NNETs teach grammar better, whereas NETs were strong in 
teaching oral communicat ion. The admin istrators felt that both types of teachers had 
unique qual it ies and that the ideal si tuat ion for language learning and teaching is  when 
both are working together. This is congruent with th is  study's findings (Mahboob, 2003). 
This thesis i s  much c loser to the findings of  Mar did and Candado (2004) .  NETs are 
preferred due to their fluency, obtaining better outcomes in oral  commun ication, better 
pronunciat ion ,  and knowledge of vocabu lary and spel l ing ru les. The students receive more 
t ime of exposure to language with NETs. NNETs were preferred in grammar, better 
understood learning process, and in bui ld ing socia l  re lationships with the learners. 
Conclusion 
This  chapter gains its sign ificance through the find ings of the study that answer the 
six research questions. From students' perspective, the quantitati ve and qual i tative data 
exhib it sign ificant d i fferences between the efficacy of N ETs and NNETs, in general ,  
regarding the categories of teaching competencies, pedagogy, students' learning and 
cul tural  background. However, the qual i tative data shows no sign ificant d i fferences 
between NET and NNET; the responses are nearly the same. From the perspective of the 
teacher advisors, both quantitative and qual i tative find ings indicate that, in general 
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categories, there are no sign ificant d i fferences between NETs and NNETs. This answers 
the first and fourth research questions. 
Regarding the strengths and weaknesses of NETs and NNETs from the students' 
and teacher advisors '  perspectives as discussed so far· i t  becomes c lear that the NETs' 
strengths const itute the NNETs' weaknesses and NETs' weaknesses consti tute the 
NNETs' strengths .  T n  addition native teacher is more beneficia l  to teach the language due 
to his natural  effic iency and spontaneous competence. In contrast, non-native teachers are 
more appropriate to teach Engl ish as they ant ic ipate the d ifficult ies and chal lenges of 
learning the language. To conclude, the best and most practical p lace for teach ing and 
learning the language should inc lude both kinds of teachers; native and non-native to 
enable students get the benefits and merits of them both.  Moreover, both types of Engl ish 
teachers need to work in a cooperative c l imate to complement each other instructional ly .  
Furthermore, each type of  teacher has strengths that need to be rei nforced and developed 
as wel l  as weaknesses that should to be overcome by ongoing professional development 
programmes that meet the diverse needs of these teachers. 
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CHAPTER S 
CONCLUSIONS AND RECOMMENDATIONS 
Th is concluding chapter presents a summary of the research problem, purpose and 
questions as wel l  as methodology and its findings and d iscusses impl ications of the study 
in detai l .  uggest ions and recommendations are offered for a l l  stakeholders including 
teachers, principals, supervisors, superintendants, students and parents. Also ADEC 
dec i sion makers would be able to use these recommendat ions in their strategic planning 
and design of professional development programs for teachers of Engl ish as wel l  as when 
recru it ing them. Before conc luding the chapter, l im itat ions of the study are acknowledged 
and recommendations for further research are stated . 
Su m mary 
This  present study invest igated students' and advi sors' perceptions about the 
efficacy of native and non-nat ive teachers of the Engl ish language on teaching and 
learning .  It has also been an attempt to speci fical ly explore NETs and NNETs' strengths 
and weaknesses. It examines how students and teacher advisors perceive NETs and 
NNETs in terms of teachers' competencies, pedagogy, students' learning, and social and 
cultural background. 
I n  order to i nvest igate the i ssue more deeply and pursue the perspect ives of 
students and teacher advi sors, a combined method approach was employed to col l ect 
data; the quantitat ive part of the study surveyed two popu lat ions; the first group consisted 
of 400 students from about 1 0  boys '  and gir ls schools .  These students responded to a 3 1  
item survey to give their perception about N ETs and NNETs as wel l  as their strengths and 
weaknesses. 
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The second popu lation involved 59  teacher adv i sors members who were given a 
30-item survey to show their perception in the same way the students in the first group 
did their . Regard ing the qual i tat ive part of the research ,  forty of the students who 
answered the survey were interviewed in four focus groups and answered five questions. 
In add ition, ten of the teacher advi sors who were surveyed had interviews with the 
researcher. 
Th i s  research study attempted to tackle six research questions to explore the 
di fferences in perspect ives on the efficacy of NETs and NNETs. As of spec ific  advantages 
of each type of teacher, two part ic ipants thought that students cou ld benefi t  from N ETs in 
l i sten ing and speaking sk i l l s  to help their  command of the l anguage. Two participants 
thought that NNETs can be very useful  in teaching ski l ls l ike grammar and vocabul ary; 
they a lso bel ieve they understand the learners' cul tural  and learning needs. One of the 
part ic ipants stated that i t  depends on the type of teacher and the type of the student, i t  was 
not easy to compare otherwise .  He bel ieved that more research shou ld be conducted to 
find out who had a greater positive influence on students' learn ing and ach ievement .  After 
reviewing the l iterature and re lated studies, quantitat ive data was col lected and organ ized 
in ten tables, and the qual itative data was very beneficia l  in gain ing deeper i nsights i nto 
points tackled in the questionnaires. 
From a student 's  perspective is  there a signi ficant d i fference between the efficacy 
of NETs' and NNETs' teaching competencies and the ir  e ffect on learning? 
The next section summarized the study findings and reviewed the research questions. The 
results obtained from the students' survey answered the fi rst research question and showed 
that there is a s ign ificant d i fference between student percept ions of the efficacy of NETs 
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and ETs teaching competencies. The resu lts were in favour of ETs: The strengths 
of the ETs were seen to l ie  in two categories' teachers' competencies and soc ial and 
cultural background, whi Ie ETs were superior in the category of student learning. The 
second question focuses on the affect ive side of teach ing, asking students if they preferred 
to be taught by NETs or NNETs and why this was the case. Here students expressed a 
sl ight preference (2 .5%) in  favour of NNETs. 
The th ird research question asks about student percept ions of NETs' and NNETs ' 
strengths and weaknesses. F i rst, NET strengths as shown by the survey and interview can 
be summarized as fo l lows : a good command of the subject matter, accurate pronunciation, 
accuracy fluency, and improving students '  oral ski l l s  ( l i stening and speaking) ,  and 
technology integrat ion.  I n  contrast, the weaknesses of these teachers were poor c lassroom 
management, inab i l ity to understand students' learn ing or social and cu ltural needs, and 
lack of variety in teaching methods. These points of weakness are very serious and they 
may further influence their efficacy by making it harder for them to capital ize on their 
strengths .  For example, poor c lassroom management usua l ly  h inders any teacher from 
doing his work in the c l assroom properly, however ski l led they may be in other areas. 
The th i rd research question also concerns NNETs' strengths and weaknesses. F irst, 
their strengths as revealed by the questionnaire and interview: good c lassroom 
management; understand ing students' learning, socia l ,  and cu ltural  needs, using varied 
teaching methods, anticipating learners' d ifficu l t ies and chal lenges; teach ing grammar; 
and being a model of language learning. On the other hand, their weaknesses were 
inaccurate pronunciation, the overuse of Arabic ,  i naccuracy and lack of fluency, and lack  
of command in the subject matter. 
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The results obtained from the teacher advi sors' questionnaire and interviews 
answered the fourth question and showed no sign i ficant di fference between the efficacy of 
NETs and NNETs regard ing learning in general scores : however, there were s ignificant 
di fferences in two categories' teaching competenc i es were bel ieved to be strongly in 
favour of NETs, and social  and cultural background in favour ofNN ETs. The teacher 
advisors thought that both NETs and NNETs are competent in some areas . 
The fifth question asked about NETs' and NNETs' strengths and weaknesses from 
the school advi sors' perspect ive. NET strengths were : making use of proper learning 
resources in teaching, engaging students i n  reflect ion and sel f  assessment to enable goal 
setting, improving students reading ski l ls ,  and bui lding on fl uency by providing a good 
model and always using Engl ish .  On the other hand, their weaknesses were poor 
c lassroom management and d ifficulty in us ing s imple i nstruct ions. I n  add ition, weak 
students find it d ifficu lt to understand and l earn from N ETs, there can be a l ack of variety 
in teaching methods; they sometimes have heavy accents, as wel l  as a d i fficu l ty in 
teaching grammar and writing. They can in fluence students' culture negatively, speak fast 
and cause d ifficulty in understanding their accents for weak students, and can be gui l ty of 
poor communication. 
NNETs, on the other hand, were seen to have the fol lowing strengths from the 
advisors' perspective: good c lassroom management and contro l ,  understanding of 
students' learn ing needs and ant ic ipat ing their d i fficu l t ies, shari ng cu ltura l ,  trad it ions with 
students, providing better commun ication, and competency in teaching and instruction. I n  
contrast, NNETs' weaknesses were overuse of Arabic, l imit ing exposure to  Engl ish, 
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inaccurate pronunciation, lack of knowledge of vocabu lary lack of knowledge in teaching 
oral and conversat ional ski l l s, and inaccurate use of the language. 
As for school advisors' perceptions of the efficacy of the two types of teacher, two 
part ic ipants thought that students could benefit from NETs in  l istening and speaking ski l l s  
to  he lp  their command of the language, wh i le  two respondents thought that NNETs can be 
very useful  in teaching ski l l s  l ike grammar and vocabulary; they a lso bel ieve their 
understanding of the learners' cultural  and learn ing needs ensures better learning. 
Th is present study invest igates the students' and teacher advisors' percept ions 
about the efficacy of native and non-native teachers of Engl i sh on teaching competencies 
and their impact on students' learning , as wel l  as understanding the cu l tural  and soc ial 
background. I t  has a lso been an attempt to speci fical ly explore NETs' and NNETs' 
strengths and weaknesses. In order to investigate the issue more deeply and pursue the 
perspectives of students and advisors, quant itat ive and qual i tative methods were ut i l ized; 
two groups of part ic ipants were surveyed; the first group consists of 400 students from 
about 1 0  boys' and girls' schools .  These students responded a 3 1  item quest ionnaire to 
clari fy  their percept ion about the efficacy of NET's  and NNET'  teaching competences and 
their impact on learning as wel l  as their strengths and weaknesses. The second involved 59 
advisors who were given a 30-item questionnaire to show thei r  percept ion as the students 
in the fi rst group did.  Regarding the qual i tative part of the research, forty of the students 
who answered the quest ionnaire were interviewed in four focus groups and answered five 
quest ions.  In add ition, ten of the surveyed advisors were interviewed. 
This research study attempts to tackle six research questions to explore the efficacy 
of NETs and NNETs on teach ing and learning as wel l  as their strengths and weaknesses. 
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A fter reviewing the l i terature and re lated stud ies quantitative data \! as col lected and 
organ ized in ten tables and then qual i tative data was very beneficial in gain ing deep 
insights into points tackled in the questionnaires. The next sect ion summarizes the study 
findings and reviews the research questions. 
The results obtained from the students' questionnaire answer the first research 
que tion and show that there is a sign ificant d ifference between NETs and NNETs in 
favour of NNETs. The strengths of the NNETs were in two categories; teachers' 
competencies and social and cu ltural background, wh i l e  NETs were superior in the 
category of student learn ing. However, the qual itat ive part of the study showed a sl ight 
di fference (2.5% in favour of NNETs) regard ing the students' preferences. A lso, there 
were significant di fferences i n  some points that wou ld be summarized as strengths and 
weaknesses in the next quest ions .  
The second research question asks about NETs' strengths and weaknesses. F irst, 
their strengths as shown by the questionnaire and interview can be summarized as fol lows: 
a good command of the subject matter accurate pronunc iation, accuracy, fluency, and 
improving students' oral ski l l s  ( l i stening and speaking),  and technology integration. I n  
contrast, NETs weaknesses were poor c lassroom management, inab i l i ty to understand 
students learning, social  and cul tural  needs, and l i mited use of varied teach ing methods. 
The trick  is that NETs' points of weakness are serious and they may i nfluence their abi l i ty 
to make benefit of their strengths. For example, poor c lassroom management usua l ly  
h inders any teacher from do ing h i s  work in the  c lassroom properly. 
The th ird research question asks about NNETs' strengths and weaknesses. F irst, 
their strengths as revealed by the quest ionnaire and interview: good c lassroom 
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management; understand ing students learn ing, socia l ,  and cultural needs, using varied 
teaching methods, ant ic ipating learners d ifficult ies and chal lenges; teaching grammar; 
and being a model of language learning. On the other hand their weaknesses were 
inaccurate pronunciation, the overuse of Arabic inaccuracy and lack of fluency, and lack  
of command in the  subject matter. 
The resu l ts obtained from the teacher advi sors' questionnaire and interviews 
answered the fourth and showed no sign ificant d i fference between NETs and NNETs in  
general scores: however, there were signi ficant di fferences i n  two categories; 
competencies in favour of NETs, and social  and cu l tural background in favour ofNNETs. 
The teacher advisors thought that both NETs and NNETs are competent in some areas. 
Regard ing the fifth question asked about N ETs' strengths and weaknesses. Their 
strengths  were : making use of proper learning resources i n  teach ing, engaging students in 
reflection and sel f  assessment to enable goal setti ng, improving students' reading ski l ls ,  
improving students' oral ski l l s, using on ly  Engl ish throughout the lesson and outside, 
accurate pronunciat ion, conversational ski l i s, knowledge of Engl ish I iterature and cu lture, 
and language fl uency. On the other hand, their weaknesses were poor c lassroom 
management, d i fficu lty in using simple instructions. T n  add ition, weak students find i t  
di fficul t  to understand and learn from NETs, there can be a lack of variety i n  teaching 
methods; they sometimes have heavy accents, as wel l  as a d i fficu lty i n  teaching grammar 
and writ ing. They can i nfluence students' cu lture negatively, speak fast and cause 
di fficu lty in understanding their  accen ts for weak students, and can be gui l ty of poor 
communication. 
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The s ixth research question tackl es the strengths and weaknesses of  the NNETs 
from the teacher adv isors ' perspectives, their strengths can be summarized as fol lows: 
good c lassroom management and contro l ,  understanding of students ' learn ing needs and 
ant ic ipat ing their d i fficul ties, sharing the cu l ture, re l i gion, language and traditions with 
students, better communicat ion, understanding the students' needs and their context and 
competency i n  teaching and instruct ion. I n  contrast, NNETs' weaknesses were overuse of 
Arabic, l imit ing the exposure to Engl ish, inaccurate pronunciation, lack of knowledge of 
vocabu lary, and Jack of knowledge in teaching ora l  and conversat ional ski l l s, and 
inaccurate use of the language. 
Conclusion 
Throughout the findings of this present study, the students and teacher advisors 
show reasonable  perception about both NETs and NNETs as is the case in few places a l l  
over the  world .  The  resu l ts indicate that each type of teacher is preferred for d i fferent 
aspects. They perceive both types of teachers are requ ired to create an ideal environment 
based on the integrat ion and cooperation of two d iverse and mult icu l tura l  approaches. I n  
addit ion, the students m ight exh ibit negat ive responses towards native speaking teachers 
as they have not got acquainted with their teaching practices. These teachers are also 
representatives of a complete reform in educational practices, so students' crit ic i sm may 
reflect as much on aspects of th is as on the teachers themse lves. I n  add it ion, the students 
m ight respond more positively to their Arab b i l i ngual teachers as they have been teaching 
them for many years. 
Furthermore, percept ions of these students m ight be skewed negat ively against 
Engl ish native teachers because they belong to other cu l tural backgrounds. The teacher 
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advisor may share the reaction against the English native speaking teachers who are part 
of a reform which is perceived as a threat to their jobs. The data suggests that both native 
and non-native teachers are required to develop their strengths through communication 
and co l laborat ion in order to perform as competently as possib le .  Students may bui ld their 
perception of their ach ievement on marks given by the teachers rather than the actual 
lean ing. They might achieve better resu lts, but this may not in fact reflect better lean ing. 
NETS often show competencies and efficiency in ski l l s  that they have acquired 
natural ly ,  such as spontaneity, accuracy and fluency in the language, as wel l  as the 
exposure to cul ture and l i terature. These capabi l it ies are basics and essentials in learning 
language effectively, and NETs are advantaged in these language areas. In contrast, these 
issues are sometimes chal lenges and weaknesses to NNETS. However, non-native 
speaking teachers can tum this to their benefit as they gain  more i ns ightfu l  experience in  
second language learning and anti c ipat ing language learning d i fficu l t ies as  they personal ly  
experienced the process of language l earning. As a result ,  they can  understand the 
learners ' experiences and d ifficu l ties better, especia l ly  when they share the same language 
and cu l tu re. This wi l l  i nfluence their abi l it i es in c lassroom management and conduct. 
Thus, both NETs and NNETs are advantaged in part icu lar aspects and they complete each 
other on their strengths and weaknesses when working together in the same learning 
environment. 
Recom mendations and Implications 
This current study i s  l im i ted to the year 20 1 0-20 1 1 and a l im ited geograph ical 
area. Further research studies are needed to rep l icate this study or in i t iate other stud ies to 
inc lude a l l  schools of Abu Dhabi Emirate, the UAE and other countries. In addit ion, the 
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process of h iring native speaking teachers has been on-going for only two years and it 
needs some time for the schools  and new native teachers to be acquainted to the new 
system . Thus future research stud ies wi l l  be more profound and succinct. 
There is  no doubt that nat ive speaker status has become an important factor in 
recruit ing Engl ish language teachers. A lthough research indicates that 80% of Engl ish 
teachers are NNETs, there is a tendency in  a lot of countries to h i re NETs over NNETs. 
Their  rationale is that students prefer to be taught by native speaking teachers 
( anagarajah ,  1 999a). However, the resu l ts of this present study show this not to be the 
case in the UAE. Students and advisors find their Arab bi l ingual teachers of Engl ish as 
capable in many areas and even better than their NET counterparts in others. At the same 
t ime, NETs are perceived to be more competent and proficient in areas where NNETs are 
least advantaged . 
Hence, a col laborative env ironment in which both NETs and NNETs work 
together is the ideal model that benefits both teachers and students. Such a model would  
enable  both types of teacher to  support each other and share expertise, experiences and best 
pract ices. In addit ion, gathering both NETs and NNETs rai ses the opportunity of continuous 
dia logue and reflection to create a context that combines d iverse talents and potent ials for 
the benefits of students, teachers and schoo l .  I n  th is  section some impl ications derived from 
the findings of this research study are given. 
1 -Wh i l e  recru it ing NETs and NNETs, more considerat ion should be paid to qual ifications 
and teaching experience. The criteria adopted in h i ring teachers may not be appl icable i n  
the UAE: there must be a review of criteria used in  selecting teachers t o  reflect the fact 
that qua l ification and experience are more significant than being a native speaker or not. 
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I n  add ition there must be a committee of experts and advisors of Engl ish to choose 
teachers of Engl ish .  
2- Both ative and non-nat ive Engl ish teachers need to develop their diverse strengths 
through communication and co-operation to improve their perfonnance. I t  would be very 
beneficial if they cou ld tra in each other. The teachers themse lves are more capable to 
understand their needs, strengths and weaknesses. 
3. It is  recommended to have both NETs and NNETs teach the same c lass for maximum 
student benefit. Marrying two cultures in c lass enr i ches the process of teaching and learning. 
There is no one fin ished model of learning. The presence of  local teachers can solve the 
problems of NETs and those in return can add some knowledge for their local peers. There 
are some abstract themes which the NETs cannot handle solely. This may be an ideal 
situation but budget may not al low for it. A lso design ing criteria for teaching in th i s  
environment wi l l  be  practical as  working together, is  a model of team teach ing.  Therefore, 
schools need to estab l i sh a c lear understanding of the roles and responsib i l it ies of both 
NETs and NNETs and how they relate to the ir  students and to each other. 
4. NETs need professional development induction about the socia l ,  cultural and learning 
needs of students. Some NETs may unknowingly o ffer a c lass i nvolving inappropriate 
behaviour which is accepted in some cultures but here it is  a taboo. I ssues of rel i gion and 
pol it ics must not be dealt with. They are sensit ive matters. NNETs and NETs should 
in i tiate dialogue to exchange knowledge about the cu l tural  and social  background of 
students. 
5. NETs need some train ing in c lassroom management and contro l .  Sessions and 
workshops must be conducted on how to deal with students, manage their behaviour, and 
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tackle the issues of punctual ity and disc ip l ine. Such workshops can be given by 
supervi sors of Engl ish and social workers. 
6. As most students prefer to learn oral and conversat ional ski l l s  by NETs due to their 
fluency and accuracy administrators should consider this point and have NETs teach these 
ski l ls wh i le  NNETs teach grammar and wri t ing. Thi s  wou ld help to address some of the 
problems with the current curriculum. For example, grammar is  current ly  omitted from 
teaching Engl ish because Engl ish is  taught at schools  as a native language. On the other 
hand, students need to write essays in exams :  but without grammar, no wri t ing can be 
successful ly  taught. F luency and accuracy in writ ing are needed side by side. Another 
major issue is  that Engl ish language for our students is not a second language; it is a 
foreign language for them. Secondary school programs must be designed to meet this 
need . 
7. Some students consider the use of Arabic i s  a m ixed blessing. Thus NNETs are advised 
to min imize the use of Arabic as a successful language c lassroom involves the learners 
max im izing exposure and use of the target language. It can be used on ly when there i s  
l ikely t o  b e  genuine d i fficu lty understanding in  Engl ish .  There are aids avai lable 
nowadays to help NNETS to use Engl ish more properly  and effectively. 
8 .  NNETs are recommended to integrate technology and use appropriate software to 
support them in accurate pronunciation and creat ing an authentic context. Th i s  is a focal 
point . Creating an attractive environment i s  crucial in language acqu isit ion and learning. 
The use of technological aids can help fundamental l y  in learn ing. They can create l i fe-l i ke 
and authentic s ituations. 
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9.  ETs are recommended to improve their  oral and conversational ski l l s  through 
communicating with their ET counterparts. NNETs often lack the perfect language 
de l ivery. Most of them resort to their own accent and find it part of the ir  heritage. I n  
Tun is ia Engl ish local teachers are sent to the UK for 9 months to  acqu i re the accent. I n  the 
UAE teacher present a plethora of accents and they resist professional deve lopment. They 
should be encouraged to improve the i r  performance and they should be fol lowed up by 
the ir  adv isors to solve this serious problem . 
1 0. NNETs are invited to provide their NET counterparts with deta i l s  about their 
experience in learning the foreign language and the areas in  wh ich they ant icipate 
students' d i fficu lt ies and chal lenges. In the weekly meetings local staff can deal with the 
problems pert inent to their work as language teachers and agree upon a joint plan to be 
fol lowed and reviewed regularly. 
1 l . NETs shou ld learn as much of the students' L l  as possible, so that they have an insight 
into i ssues of mother tongue interference, enabl ing them to anticipate the l i nguistic needs 
of the learners. Such an orientation can be reached by the co-operation of NNETs through 
in-schoo l meetings and the development of their own knowledge in their c lasses when 
dea l ing with their students. NNETs can he lp them when needed. 
1 2 . Professional development should be offered to both kinds of teachers, but i t  should 
take i nto account their d iverse needs. Local Engl ish superv isors and experienced advisors 
in the UAE context cou ld be benefic ia l  for both types of teachers. The advi sors can lead 
both because they are knowledgeable  of  the problems and chal lenges i n  the field.  Neither 
type of teacher can be left without regular supervi sion from A DEC. I t  is unwise to leave 
schoo l s  without any sort of professional supervi sion and ongoing professional 
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development. Principals may be good at judging c lass procedures but may have less ski l l  
at looking technical ly at for example, language lessons. I f  the principal vis its a c lass the 
focus wi l l  probab ly be on aspects l ike c lassroom management rather than other 
pedagogical i ssues. Thus, superv isors can offer better in-service development to teachers 
and improve their performance effectively in this way. 
1 3 . ADEC is requested to develop a suitable curri cu lum which wi l l  properly support 
NETs, and which can be profitably taught by NETs where Engl i sh is being taught as a 
foreign language .At the moment the whole semester is spent on an Engl ish Cont inuous 
Assessment Rich Task (ECART). This task is  making a paper and present ing it by the end 
of the semester. The paper and the power point presentat ion are done outside schools  and 
the presentat ion is  not given before the c lass. The students seem to never exert any effort 
in preparing the project . Th i s  task, which occupies hal f of the syl labus in one semester, i s  
someti mes not even done by  the students themse lves. 
1 4 . When a N ET or NNET i s  j udged incompetent after being vis i ted by a committee three 
t imes they should not be left in  teaching to waste the time of students. In contrast, the 
teachers whose performance is  very good shou ld be rewarded and promoted. 
Recommendations for Further Research 
This current study is l imited to the year 20 1 0-20 1 1 and a certa in geographical area, 
Al A in  c i ty of The UAE. It is a lso involved on ly publ ic secondary students. Further research 
studies are needed to repl icate th is study or in itiate other studies to inc lude a l l  schools  of 
Abu Dhabi Emirate, the UAE and other countries. A lso, more research studies are needed 
for private schools  and primary and preparatory students. I n  addit ion, the process of hir ing 
native speaking teachers has been started for two years and i t  needs some time for the 
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schoo ls  and new native teachers to be acquainted to the new system. This study and others 
can be repl icated or in it iated after two or three years. Furthermore, more studies are 
recommended to investigate the teachers' percept i ons themselves about thei r  own efficacy 
of their teaching competenc ies and students' learn ing.  More research a lso needs to tackle the 
fol lowing quest ions; 
I s  learning Engl i sh with a nat ive speaker more important than retain ing cul tural heritage? 
Is a prescribed model of team teaching with nat ive and non-native practical ly plausible? 
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APPE D IX A :  TUDE T 'QUE TIONNAI R E  
Dea r Student, 
The purpose of this questionnaire is to col lect infonnation about your perceptions towards 
English l anguage teacher; Engl ish native speaker or Arab bi l ingual speaker. The questionnaire 
consists of two parts, please fi l l  i n  and choose from the fol l owing. 
Pa rt I 
School Name . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 
Last Score in E nglish . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 
Type of E nglish teacher: I .  Engl ish Native Speaker 2. Arab bi l ingual Speaker 
Teacher Gender: 1 .  Male 2.  Femal e  
School: I .  Boys 2.G i rls  
Strea m :  I .  Sc ience 2. Arts 
G rade Level: 2. 1 1 th 
Part D 
In this part of questionnai re you w i l l  find each statement fol lowed by numbers ( 1 ,  2, 3, 4 & 5) and 
each number means: 
"5" Strongly agree 
"4" Agree 
"3" Not sure 
"2" Disagree 
"1" Strongly d isagrees 
C 1 - I think my English teacher has a good command of his subject  matter. 5 4 3 2 1 
C 2- I learn a lot from my teacher because he engages us in a l l  activ ities. 
C3- M y  Engl ish teacher uses varied teaching methods and strategies. 
C4- My English teacher relates the subject to our needs and i nterests. 
C 5- I think my Engl ish Language ski l ls are improving with this teacher. 
C 6- My teacher has the abi l ity to control and manage the c lass every wel l .  
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5 4 3 
5 4 3  
5 4 3  
5 4 3 






My EogJj b teacber always 
T I - uses appropriate varied strategies and techniques in teachi ng. 5 4 3 2 
T 2- impl ements different resources (modem technology) in teaching. 5 4 3 2 
T 3- is c lear and concise when giving i nstruct ions. 5 4 3 2 
T 4- gives us useful  feedback. 5 4 3 2 
T 5- uses varied evaluation methods. 5 4 3 2 
T 6- is a model for teaching conversation & speak ing. 5 4 3 2 
T 7- is a model for teaching pronunciat ion. 5 4 3 2 
L 1 - anticipates our learning d i fficu lties. 5 4 3 2 
L 2- is model of foreign language l earning. S 4 3 2 
L3 - m akes my class a positive l earning environment. 5 4 3 2 
L4 -helps me communicate better when speaking at slower pace. 5 4 3 2 1 
L5 - i mproves my l i stening skil l s .  5 4 3 2 
L 6- i m proves my communi cation ski l ls. 5 4 3 2 
L7 - i m proves writing ski l ls .  5 4 3 2 1 
L8 -helps become better at grammar S 4 3 2 1 
L 9- develops my spoken English abil it ies.  S 4 3 2 1 
L 1 0- helps me learn reading we l l .  S 4 3 2 
L 1 1 - encourages us to communicate better Engl ish. S 4 3 2 
L 1 2- Increases my knowledge of new words. S 4 3 2 
SC J -encourages me to l earn English.  S 4 3 2 
SC2- b u i l ds social relationships with the class and with me.  5 4 3 2 
SC3-helps me individually when I have a problem. S 4 3 2 1 
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SC4 - l s  sensitive to our culture and values. 
S 5 -gi ves us opportunit ies to express our opinions.  











APPE D I X  B :  TUDE T ' INTERVIEW QUESTIO 
The purpose of this interview is to col lect information about the type of Engl ish teacher 
you prefer; an Engl ish native speaker or an Arab b i l ingual speaker. 
I -Do you prefer to be taught by an Engl ish native speaking teacher or an Arab b i l ingual 
teacher? Why? 
2-What are the strengths and weaknesses of an Engl ish native speaking teacher? 
3-What are the strengths and weaknesses of an Arab b i l ingual teacher? 
4--Drawing from your own experience, in what areas do you benefit more from an Engl ish 
native teacher? 
5-Drawing from your own experience, in what areas do you benefit from an Arabic 
b i l ingual teacher? 
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APPENDIX E :  TEACHER ADVISORS' QUE TIONN A l RE 
This questinnaire aims to col lect i nfonnation about the type of Engl i sh teacher you think 
is  better; English native speaker or Arabic native speaker. 
I-General  Information 
1) Supe rvisory member Position :  
1 .  Princ ipal 
Dep. 
2. Superv isor 3 .  Lead Teacher 4.  Consultant 5- Head of English 
2) Teacher Gender: 1 .  Male 2 .  Female 
3) Type of teacher: 1 .  Nat ive Engl ish Speaker 2. Arabic native Speaker 
4) School:  1 .  Boys 2 .Gir ls  
ll) In this questionnaire you wil l  find each statement followed by numbers ( 1 , 2, 3, 4 
& 5), and each n umber means: 
" 5" Strongly agree 
"4" Agree 
"3" Not sure 
"2" Disagree 
" I "  Strongly disagree 
Questionnaire Statements \/) » z u \/) ..... q -t (JQ 0 _ .  0 -t ..... U> 0 ::l (D U> p) ::l 
Please comment on the English teachers in  regard to (JQ 
(D s:: (JQ (JQ .... 
.:z .... (D .:z (D (D 
the following statements:-
p) 0-(JQ Ci) '  .... (D p) (D (JQ .... (D 
A) Competencies (D 
C I a  good model of accurate pronunciation. 5 4 3 2 
C 2  a good model for conversati onal skil l s .  5 4 3 2 
C 3  a good model for English l i terature and culture. 5 4 3 2 






C S-a good model for foreign l anguage l earni ng. S 4 3 2 1 
Pedagogy 
P l -p lans lessons to meet students' learn ing needs. S 4 3 2 1 
P2-uses appropriate strategies in teach ing. S 4 3 2 1 
P3-uses appropriate act ivi ties and techniques in teaching. S 4 3 2 1 
P4-shows h igh capab i l ity of c lass management. S 4 3 2 1 
PS-makes use of  proper learning resources (modem 5 4 3 2 1 
technology) i n  teaching. 
P6-uses c lear and speci fic instructions, eas i ly understood S 4 3 2 1 
by students. 
P7 - gives students appropriate and useful feedback. S 4 3 2 1 
P8- relates the subject matter to students' needs and 5 4 3 2 1 
i nterests. 
P9-uses appropriate and varied evaluat ion methods to 5 4 3 2 1 
assess students' work 
P I O-caters for d i fferent abi l i t ies and learning styles 5 4 3 2 1 
through d ifferentiation. 
P l l -engages students in reflection and sel f assessment to S 4 3 2 1 
enable goals setti ng. 
Students' Learning 
L I -understands different learning styles . S 4 3 2 1 
L2 -ant ic ipates learning difficult ies. 5 4 3 2 1 
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L3-makes c lass a positi e learning environment. S 4 3 2 1 
L4-helps improve students' read ing ski l l s  S 4 3 2 1 
LS-helps improve students' oral  ski l ls. S 4 3 2 1 
L6-uses only Engl ish throughout the lesson and outside. S 4 3 2 I 
L 7 -teaches grammar effic iently. S 4 3 2 1 
L8- improves the writing ski l l s  of the students. S 4 3 2 1 
L9-encourages students and helps them use new words in S 4 3 2 1 
various conte ts. 
L 1 O-understands di fferent learning styles . S 4 3 2 1 
D) Social and cu ltural background 
Sc l - is  sensitive to our cu lture and values. S 4 3 2 1 
Sc2-helps students i nd ividual ly when having a problem. S 4 3 2 1 
Sc3- bui lds social  re lationships with the students. S 4 3 2 1 
Sc4-gives examples that are pertinent to students' cu l tural S 4 3 2 1 
background. 
ScS-shows understanding of students' cultural and socia l  5 4 3 2 1 
background 
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APP D I X  f :  TEACHER ADVI  OR ' INTERVIEW QUE T IO S 
The pu rpose of this interview is to collect information about the type of English 
teacher you prefer; an English native speaker or an Arab bilingual speaker. 
I -Who do you think is more competent in teaching Engl ish - an Engl ish native speaking 
teacher or an Arab b i l i ngual teacher? Why?" 
2- What are the strengths and weaknesses of an Engl ish native speaking teacher? 
3- What are the strengths and weaknesses of an Arab b i l ingual teacher? 
4- Drawing from your own experience, do students benefit more from an Engl ish native 
teacher or an Arabic b i l ingual teacher? 
5-What are the key qual it ies of an Engl ish language teacher? 
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PPE D J  J : T HER OB ERV TIO A D FEEDBACK MMARY 
..--Name: Class: 
School :  Observer: 
O b  ervation Outsta nding Very Good 
G rade (circle Good 
outcome) 
Genera lly, this teacher: 
1 . G i  e s  c l ear instructions that are understood 0 
2. Demonstrates a good rel ationsh ip with the 0 
tudent 
3. Uses teaching methods and resources which enable all the 
0 
tudents to learn effectively 0 
4. Demonstrates and reinforces h i gh expectations 
of student behaviour. D 
5 .  Pro ides students with opportunities to ask q uestions 
6.  Engages students in their l earning, and is D 
engaged with the students. 
7 .  Assesses individual students effectively. 0 
8. P lans effectively, making effective use of D 
time, space and resources. 
9. Uses Engl ish and Arabic appropriately in his teachi ng. D 






































Areas for Development: 
Ta rgets for next class (maxi m um 3) 
Teacher signature: Date: 
Observer signature: Date: 
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